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Barriers and Facilitators of Effective and 

Sustainable Implementation of Setara Education 
 

 

Introduction 

Many international declarations have called for universal access to comprehensive sexuality 

education. ICPD+5 calls for access to comprehensive sexuality education (CSE) as part of 

“promoting the well-being of adolescents, enhancing gender equality and equity as well as 

responsible sexual behavior, to protect them from early and unwanted pregnancy, sexually 

transmitted diseases including human immunodeficiency syndrome (HIV)/AIDS, and sexual 

abuse, incest and violence”. Correspondingly, international agencies have been promoting 

CSE that calls for not only sexuality and SRH but also gender equality and human rights 

(Haberland & Rogow, 2015).    

In Indonesia, universal access to CSE is still a challenge. The 2014 UNFPA report shows 

adolescents’ access to reproductive health and rights in Indonesia is still restricted (UNFPA, 

2014). In the context where adolescents aged 10 to 19 years account for 17% (45 million) of 

total population (BPS, 2011), addressing the needs of CSE is essential for achieving the 

Sustainable Development Goals (SDGs)1.  The 2017 IDHS shows that only 6% of unmarried 

young men aged 15-24 and 12% of unmarried young women aged 15-24 knew places to get 

SRH information. Most of them discuss SRH matters with their friends (62% of young women 

and 51% of young men) (BKKBN, Kementerian Kesehatan Republik Indonesia, Badan Pusat 

Statistik, & USAID, 2017). According to the survey, schools provided information and 

education related to SRH, however it is not comprehensive, only 11%-12% of male and female 

respondents got information on family planning. The information of SRH in schools tends to 

focus on biological facts of human reproductive system rather than providing CSE. The view 

that sexuality is taboo among the teachers hinders the delivery of CSE (Utomo, McDonald, 

Reimondos, Utomo, & Hull, 2014).  

The 2017 IDHS also reveals that reproductive health knowledge of unmarried young women 

and men aged 15-24 is relatively low. Hence, it is imperative that universal access to CSE is 

ensured that goes beyond the delivery of biological subjects in schools. In Indonesia, a 

partnership between Rutgers, John Hopkins University, PKBI, Gadjah Mada University, and 

Karolinska Institutet has initiated Explore4action –a four-year program funded by the Bill and 

Melinda Gates Foundation. 

 
1 SDG 3.7: “Universal access to sexual and reproductive health care services, including for family planning, 
information and education” and SDG 4.7: “All learners acquire knowledge and skills needed to promote 
sustainable development, including among others through education for […] human rights, gender equality…” 
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The E4A program has two components: research and the utilization of research in advocacy. 

It aims to: 

1. Increase the evidence to support implementation and scale-up of CSE in Indonesia 

(research part) that consists of 

a.  GEAS paired with SETARA CSE intervention at 3 sites in Indonesia  

b. Qualitative Participatory Research (‘youth voices research’)  

c. Implementation Research  

2. Use the evidence to advance scale up of age-appropriate strategies to improve ASRH 

in Indonesia (advocacy part) 

The overall implementation research has several objectives that are: 

1. To identify the primary barriers and facilitators for effective and sustainable 

implementation of SETARA;  

2. To identify key stakeholders’ perceptions of the key elements of SETARA;  

3. To determine the mechanisms for improving acceptability and appropriateness of 

SETARA across multiple stakeholder groups and to monitor implementation and 

impact of recommended changes;    

4. To provide an evidence-based package of tools, guidance, a costed work plan, and 

recommendations for the scale-up of SETARA in Indonesia (Cost-efficiency analysis)  

As the implementation research aims to understand the way the implementation of an 

intervention works in the real world setting (Bhattacharyya, Reeves, & Zwarenstein, 2009; 

Peters, Adam, Alonge, Agyepong, & Tran, 2014), here factors that contribute to effective 

implementation of E4A in its specific context were captured. This implementation research 

conducted in the period of October 2019 – March 2020 examined the first objective: To 

identify the primary barriers and facilitators for effective and sustainable implementation of 

SETARA. In this research, there were three main components of implementation: (1) fidelity 

and adaptations; (2) completeness/dose received; (3) contextual factors that influence 

implementation.   

Research Questions 

What are the primary barriers and facilitators for effective and sustainable implementation 

of SETARA, regarding its fidelity and adaptations, completeness, and contextual factors? 

In specific, this study aims to answer: 

1. Fidelity and adaptations aspect 

a. To what extent was the intervention implemented consistently across schools and 
sites and what accounted for inconsistencies?  

i. If there were inconsistencies, what factors contributed to those? 
b. To what extent was training and support provided as planned across schools and 

sites?  
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c. To what extent were adaptations made to the curriculum and to the delivery of the 
intervention? How did these vary by site? 
 

2.  Completeness aspect 

a. To what extent were all the components of the curriculum provided to students?  
b. If there were eliminations/substitutions/adaptations, what were the main reasons? 

c. To what extent did students engage in the activities? {asked questions about 
sexuality; completed assignments, prepared for exhibition, etc.} 

d. How did this level of engagement vary by site? 
e. How did students react to specific sessions of the curriculum? 

f. How did this vary by site? 

g. To what extent were adaptations driven by student responses to the curriculum? 

 

3. Contextual factors that influence implementation:  

a. What factors in the community, implementing organization (s), and social/political 
context of the setting affect implementation? (i.e., access to RH services; conservative 
norms against premarital sex, etc.) 

b. Which factors were barriers? How did they vary by site? How can they be addressed? 

c. Which factors were facilitators? How did they vary by site? 

d. To what extent did implementation vary by whether a school implemented SETARA only 

versus SETARA + Whole school approach (WSA)? 

i. What specific elements of WSA contributed to these differences? 
ii. In what ways did WSA lead to differences in fidelity and completeness of the 

intervention between the two groups of schools? 
e. To what extent did the type of school (public, private) influence SETARA implementation? 

What specific factors appear to have exerted the greatest difference? 
i. What specific factors within the school influenced implementation? 

• Gendered power relations? 

• Scheduling conflicts? 

• School policies? 

• Turnover of teachers? 

• Safety of the school environment? 

Methodology  

This implementation research utilized various data sources both primary and secondary data. 

The primary data were collected in parallel with the QuIP study in December 2019 and some 

follow-up interviews with teachers and GUSO program managers in January – March 2020 in 

Bandar Lampung, Semarang, and Denpasar. The secondary data were monitoring and 

evaluation documents from PKBI Lampung, PKBI Central Java, and PKBI Bali, and Rutgers WPF 

Indonesia and previous E4A research reports and meeting minutes.   

 

Table 1. Overview of methods and data 

Methods Data Site 

Interview Interviews with: 

• Setara teachers (nine Setara 
teachers) 

Bandar Lampung, Semarang, 

and Denpasar 
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• Students (during the QuIP study) 

• GUSO Program Managers 

Document 
analysis: 
M&E documents 

1. Teacher’s reflection forms from PKBI: 7 

forms 

• 3 teachers: SMP 13 

• 2 teachers: SMP 22 

• 2 teachers: SMP 25 

2. Minutes of Setara teacher’s forum 

meeting from PKBI (two meetings: May 

and November 2019)  

3. Monitoring visit report from Rutgers WPF 

Indonesia 

4. Notes of FGD with Setara teachers 

(Rutgers WPF Indonesia) 

Bandar Lampung 

1. Classroom observation from PKBI: 6 

forms   

• SMP 29: 3 observations 

• SMP 22: 2 observations 

• SMP 28: 1 observation 

2. Minutes of Setara teacher’s forum 

meeting from PKBI (five meetings: 

March, November, and December 2019) 

3. Setara lesson plan 

4. Monitoring visit report from Rutgers WPF 

Indonesia 

5. Notes of FGD with Setara teachers 

(Rutgers WPF Indonesia) 

Semarang 

1. Teacher’s reflection forms: 5 forms  

1. 3 teachers from SMP 3  

2. 1 teacher from SMP 4 

3. 1 teacher from SMP 6 

2. Students online survey 

3. Minutes of Setara teacher’s forum 

meeting from PKBI (three meetings: 

November 2018, May and October 2019) 

4. Progress forms of Setara implementation 

5. Monitoring visit report from Rutgers WPF 

Indonesia 

6. Notes of FGD with Setara teachers 

(Rutgers WPF Indonesia) 

Denpasar 

Document 
analysis: 
Reports&minutes 
meeting 

• GEAS Baseline report 

• Minutes of the Teacher Summit 

Yogyakarta, September 28-29, 2019 

• Stakeholder report by Rinaldi Ridwan 

Bandar Lampung, Semarang, 
and Denpasar 
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The qualitative data analysis was done using NVivo 11 and the quantitative data analysis was 

done using excel (for the online student survey). NVivo was used to code all the documents 

into particular themes related to the research questions: barriers, facilitator factors, fidelity, 

completeness, implementation of Setara, supports from stakeholder, school acceptability, 

pedagogy, benefits of Setara, and capacity building for Setara teachers. The excel was used 

to compute the online survey to produce percentages of students’ opinion on Setara.  

Background of the Implementation of Setara 
Bandar Lampung: a long and winding road of Setara advocacy 

In Bandar Lampung, the delivery of the Setara module is not new as it has started in the 

academic year of 2013/2014 with four pilot schools (SMP 4, SMP 10, SMP 13, SMP 22). In the 

academic year of 2015/2016, 10 more schools were involved in which private and Islamic 

schools were also included. The implementation of Setara under the E4A program began in 

2018. The intervention schools were SMP 13, SMP 22, and SMP 25 that have implemented 

Setara since 2013 (SMP 13 and SMP 22) and 2015 (SMP 25).  

Before the Setara education was implemented, at least one teacher from each school had 

been trained by PKBI to deliver Setara. A teacher in Bandar Lampung recounted that in 2016 

she was invited by PKBI Lampung to participate in a capacity building, as she said,  

“In 2016, I joined training by PKBI, but the MoU was not clear yet. Thus, I was 

wondering if reproductive health education would be implemented. At school, the 

school headmaster asked me about the result of the training. I shared the training with 

some teachers. Science teachers and physical education teachers saw that 

reproductive health education was important. But it was not clear how to implement 

it so I still hesitated to implement it. Then, I was invited again by PKBI to participate 

training in Jakarta. There it was clearer to me what is reproduction health education. 

Back to school, I talked to the school headmaster. Then, we agreed to sensitize 

reproductive health education to other teachers, the school committee, and parents. 

At that time the name was reproductive health education, not yet Setara. Even though 

the partnership with the local government was not clear yet, but in my school, 

reproductive health education was already started.” (A female counseling guidance 

teacher from SMP 25 Bandar Lampung, Teacher Summit, September 29, 2019).  

Even though the Setara education is not new to all intervention schools and before the E4A 

program started, PKBI approached the schools again to explain about the program; however, 

in the E4A program, Setara had faced a bumpy route to be fully implemented. As recounted 

by Setara teachers, the Director of PKBI, and GUSO Program Manager, Setara faced an 

enormous challenge started during the baseline of GEAS data collection in July 2018. During 

the data collection at SMP 13, one student took a photo of the questions about sexual 

intercourse in the GEAS questionnaire. The photo was quickly spread out to teachers, parents, 
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and the city education office. PKBI was questioned by the school and the city education office 

about the study and Setara. The explanation by PKBI and the University of Gajah Mada as the 

lead institution of the GEAS study in Indonesia still could not calm down the moral panic 

among the local stakeholders. The incident continued to spark resistance towards the 

implementation of Setara, not only in SMP 13 but also in other two schools. The city of 

education office and the chair of the school headmaster’s association (Musyawarah Kerja 

Kepala Sekolah – MKKS) announced the suspension of Setara in October 2018.   

This significant challenge faced by PKBI Lampung was also found in the previous 

implementation research of perception of key stakeholders by Rinaldi Ridwan (2019), noting 

that part of the reason was PKBI Lampung lacks relationships with religious leaders, NGOs, 

and academics to support the advocacy of CSE. Moreover, there were some restrictions in 

delivering CSE according to Islamic teaching, as mentioned by Islamic clerics in the Ridwan’s 

study. Moreover, the chair of MKKS was skeptical of the Setara education since the module 

was developed by a European organization.  

PKBI, after the postponement of Setara, did their utmost effort to get the approval of Setara 

implementation. One of the board of PKBI who was a prominent public health figure in the 

province tried to sway the city education office opinion to be in favor of Setara. After 

numerous series of meetings and discussions with the city education office, the school 

headmasters, and teachers, finally, in January 2019, the city education office issued an MoU 

of the implementation of Setara with PKBI. Afterward, PKBI approached the three schools of 

the E4A program and three schools of GUSO for the issuance of the MoU of the 

implementation of Setara at the school level. The lobby took two months and in April 2019, 

PKBI has signed an MoU with every school.   

The incident was a reminder of the importance of developing proper sensitization to the city 

education office, school headmasters, teachers, parents, the school committees, and religious 

figures about Setara education and the E4A program. Since then, the local stakeholders were 

more involved and more teachers were given training on Setara. A series of workshop to 

discuss the Setara module, to decide the proper mode of the delivery of Setara, and to 

develop the lesson plans for Setara class were done at the city and school levels. The Setara 

Teacher Forum Bandar Lampung has been established as space for teachers to learn together 

and share their experiences. This forum has a regular meeting at least twice a year. The Parent 

Forum in each school has been established as well to provide parents with information about 

sexuality and Setara education. In August 2019, Setara was back to be implemented, a year 

later than the other two cities.  

 

Semarang: the multiple stakeholder approach  

The implementation of Setara under the E4A program in Semarang began with obtaining 

permission and political support from the Mayor of Semarang. The Director of PKBI Central 

Java recounted that the process was not easy as she had to convince the local government 
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that the Setara education was important to be implemented. After getting permission from 

the Mayor of Semarang, PKBI needed to persuade the city education office that Setara to 

make way for the implementation of Setara in schools. An official of the city education office 

in the Teacher Summit recounted that at that time, the education office had not had any idea 

about how to implement Setara in schools. The education office also needed to examine the 

Setara module before deciding whether it would suit with the national curriculum and was 

feasible and worthy to be given to students. After examining the module, the city education 

office agreed to implement Setara integrated into the junior high school curriculum, in 

particular integrated into the counseling guidance curriculum.  

Before the E4A program, PKBI Central Java has had experiences working with junior high 

schools for the implementation of Setara. As told by a headmaster in Semarang in a discussion 

in the Yogyakarta Teacher Summit, in 2016 PKBI visited his school to offer a proposal for the 

implementation of Setara. After studying the proposal and discussing it with teachers, the 

school headmaster saw that Setara would be beneficial for students and decided to 

implement Setara in his school. Two years later, in 2018, his school became part of the E4A 

intervention schools. In his view, a policy from the local government for the implementation 

of Setara is important. According to the headmaster, the MoU between PKBI and the 

Semarang mayor and the city education office provided a strong legal basis for the 

implementation of Setara. In addition, with the MoU, the implementation of Setara in schools 

could get the fund from the local government budget to support capacity building for Setara 

teachers and monitoring and evaluation activities.  

The cooperation with other local government office such as the health city office is important 

to strengthen the implementation of Setara. A headmaster in Semarang said that at the 

school level, the implementation of Setara has collaborated with other local government 

programs: the school health program and the child-friendly school program creating a better 

learning environment for teachers and students. The city health office is also involved in the 

implementation of Setara by which the community health center (Puskesmas) regularly visits 

the school to provide sexual and reproductive health information and to monitor the 

implementation of Setara together with the city education office. Moreover, there is a regular 

joint monitoring and evaluation between PKBI, the city education office, and the city health 

office scheduled twice a year (every semester).    

As mentioned in Ridwan’s stakeholder perception report, the relationship between PKBI and 

the local government and Islamic mass organizations (NU) in Semarang is relatively positive. 

The local government has funded Setara’s implementation in one school.   

The implementation of Setara in Semarang is not without problems. As told by a school 

headmaster in the Teacher Summit, “Issues in the implementation of the program are 

common. In the implementation, there are always people who agree and disagree. Those who 

disagreed usually expressed their concerns to our school. Knowing that there were concerns, 

we had to deal with it, we must give sensitization of Setara frequently.” (A male school 

headmaster from Semarang, Teacher Summit, September 28, 2019). 
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The headmaster highlighted the importance of building a good partnership in the 

implementation of Setara. The partnership needs to be developed first with the local 

government, the school, and parents. Furthermore, the partnership requires sensitization to 

those key stakeholders. He said that he often explained about Setara in various school events: 

in the morning briefings and the Monday flag ceremonies in which all teachers, staff, and 

students were present. He also explained Setara to homeroom teachers in the monthly 

teacher’s meeting. In so doing, he hoped that a shared understanding about Setara was 

developed among teachers, staff, and students. Setara teachers were also monitored by the 

school headmaster so that the school could quickly mitigate if there was a problem in the 

implementation for the continuity of Setara. Setara teachers have been equipped with 

capacity building programs by PKBI Central Java. Now, Setara has been delivered to the 7th 

and the 8th grade students. The Setara Teacher Forum has been established with a regular 

meeting twice per semester and the Parent Forum is each school has been formed as well.  

 

Denpasar: supports from the local government 

Similar to the implementation of Setara in Semarang, in Denpasar, PKBI started the program 

by explaining the Setara education to the city education office. As said by an official from the 

city development planning agency in the Teacher Summit, PKBI in Bali has experienced in 

working together with local government offices: the city office of youth and sports, the health 

office, the women empowerment and child protection office, and the development planning 

agency. Since the cooperation has been established before, PKBI obtained the city education 

office’s permission to the implementation of Setara.  According to Ridwan’s stakeholder 

perception report, support for Setara, in general, can be found among all stakeholders, mainly 

due to the long exposure of family planning and HIV program in this province.  

After getting the permission for the implementation of Setara, PKBI visited the potential 

schools. The challenges came from the schools. Some schools expressed that their schedules 

were already packed to be inserted with the Setara education. Here, the support from the 

school headmasters was crucial. The school headmasters decided whether Setara was 

provided through intra-curricular (integrated into the counseling guidance curriculum) or 

extra-curricular activities depending on their curriculum and schedules.  

In Ridwan’s report, it was found that schools where the headmaster was counseling teacher 

gave stronger support for implementing Setara. It was because counseling teachers have 

witnessed cases related to sexual and reproductive health problems among students, but 

they had limited capacity to handle such cases.  

After all intervention schools have agreed to participated in the E4A program, PKBI started to 

lobby the city development planning agency to get the budget allocation for the 

implementation of Setara in 2018. The city development planning agreed to allocate funds as 

Setara is in line with the local development planning, especially in the child protection and 

adolescent reproductive health program. Therefore, the development planning agency 
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required PKBI to make an agreement with the health office, the women empowerment and 

child protection office, and the education office to access the fund. According to the GUSO 

Program Manager, the commitment from the local government offices has been obtained, 

but the precise program activities to access the fund have not yet been clear.  

At the school level, sensitization was also done to teachers, parents, and students. The 

challenges of the implementation of Setara in Denpasar often came from other teachers too. 

At the beginning, to convince other teachers about the importance of Setara and make them 

commit to implement it required patience and continuous sensitization. Homeroom teachers, 

in particular, were explained about Setara so that they could explain when parents asked 

about it. Before the Setara module was delivered, parents were informed by the homeroom 

teachers about the delivery of Setara. There is no significant resistance encountered since the 

implementation. Until now, the E4A intervention schools in Denpasar have implemented 

Setara since August 2018. Setara teachers frequently receive capacity building program that 

often take place in the Teacher Forum Meeting held twice per semester. A Parent Forum in 

Denpasar has been formed and had several online parenting classes. A whatsapp group for 

PKBI to disseminate information about sexual and reproductive health.  

 

Fidelity and adaptations 

Bandar lampung 

The implementation of Setara in Bandar Lampung 

In Bandar Lampung, Setara was delivered through various classes. In SMP 13, it is delivered 

through the counseling guidance class and the physical education class, while in SMP 22 it is 

through a specific class, the reproductive health class. In SMP 25, it is delivered through the 

counseling guidance class.  

Table 2. Delivery of Setara in Bandar Lampung 

School Delivery of Setara Schedule of Setara 

SMP 13 Counseling guidance class 

Physical education class 

40 minutes twice a week 

SMP 22 Reproductive health class 40 minutes per week 

SMP 25 Counseling guidance class 40 minutes per week 

 

Since SMP 13 has more Setara sessions than SMP 22 and SMP 25, until December 2019, this 

school completed more topics too. SMP 13 finished 20 topics, while SMP 22 completed 14 

topics and SMP 25 completed 15 topics.  

To deliver Setara, all schools said that they developed the lesson plans for Setara. There was 

a generic Setara lesson plan developed by a master trainer (a Setara teacher) that was 

discussed in a workshop with Setara teachers and then was adopted by all Setara teachers in 

Bandar Lampung. The master trainer said that she only transformed the Setara module into 
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the lesson plan format of the ministry of education. Then, each teacher could fully adopt the 

lesson plan or could make adjustments according to their curriculum, for example, for the 

physical education class there are also some topics to be delivered besides Setara. Setara 

teachers from SMP 22 and SMP 25 said that the main challenges to follow the Setara lesson 

plan were limited time allocation (only one study hour) for Setara and at times the Setara 

class had to be skipped due to school events and exams. If other subjects are mandatory to 

follow the lesson plan and to finish all the topics and are monitored by the school and the 

school supervisor, the compliance of the lesson plan of Setara is only monitored by PKBI. 

Schools will prioritize the completion of mandatory subjects than that of Setara class. 

Therefore, the fidelity of the Setara module depends on the teachers in all three schools.    

In Bandar Lampung, one of the main concerns of the implementation of Setara was that 

Setara taught students about LGBT and sinful sexual behaviors (“free sex” or extramarital sex) 

as told by Setara teachers and PKBI. Therefore, the topic of sexual orientation was avoided by 

Setara teachers. Both PKBI and Setara teachers explained the education office, headmasters, 

and other teachers that the concept of gender in the module is not about LGBT. In the Setara 

module chapter 6 on the topic of Sexual Reproductive Health and Rights, it is mentioned 

about sexual rights for all people regardless of their sexual orientation. A teacher from SMP 

22 said about this: “It seems a bit risky to discuss some matters in the topic of decision making, 

for example abortion, sexual orientation, it's somewhat sensitive. Another sensitive topic is 

sexual behavior. I think it's very sensitive to deliver.” 

In SMP 13, the term sexual orientation was avoided and the teacher rather focused on 

discussing values and boundaries as instructed by the module. A teacher from SMP 22 who 

expressed her concern to teach the topic of sexual behavior in the 8th grade module plans to 

have a discussion separately with boys and girls.  

The topic of gender was also sensitive as told by a Setara teacher from SMP 25, “Men’s pride 

is unbelievably high. They think they are five times more superior than women. Do not ever 

talk about gender to them, thus we have to be careful.” The involvement of the religious 

figures and religious education teachers to also discuss these sensitive topics is seen 

important. In Bandar Lampung, as said by a Setara teacher, Islamic values are an integral part 

of Setara education.    

Teachers’ values are important in the way Setara’s messages would be delivered. In Bandar 

Lampung, teachers tend to see dating among junior high school students should be 

prevented, whereas in the Setara module, the decision to have a date should be made by 

students themselves. Even though in SMP 25, the delivery of Setara has not reached the topics 

of decision making and healthy relationship, Setara teachers have actively prevented students 

from dating by summoning students who were known dating to the counseling room and then 

asking them to break up and to promise not to date again. 

The resistance against the topic of gender and LGBT population was depicted in Ridwan’s 

report as well. Moreover, the GEAS Baseline report also found there were rigid gender norms 
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held by the society. In this study, the rigid gender norms impeded the discussion of Setara 

topics that challenge the gender inequality in society.      

Training for Setara teachers in Bandar Lampung 

Teachers in Bandar Lampung have been equipped with various capacity building activities 

including the one about rights-based SRHR. According the to the Director of PKBI, capacity 

building that has been done as follows. 

1. Rights-based SRHR (value clarification) training 

2. Training to facilitate SRHR issues 

3. Training on SETARA & Microteaching Module (Class 7 and Class 8) 

4. Lesson Implementation Plan Workshop 

5. Regular Setara Teacher Forum Meetings 

6. Handling cases of child problems in school 

7. Counseling training 

As shown above, the capacity building program encompasses various topics and not only to 

equip teachers with knowledge but to improve their skills too. In addition to the workshops 

and training, there is also a technical assistance every month by PKBI Lampung in which PKBI 

staff visits each school to monitor and evaluate the progress of Setara.  

Semarang 

The implementation of Setara in Semarang 

In Semarang, all intervention schools deliver the Setara module through counseling guidance 

class since this mode of delivery as recommended by the city education office. The Setara 

sessions are integrated into the counseling guidance curriculum, meaning in the counseling 

classes, the teacher also delivers counseling guidance topics. Usually, the counseling guidance 

topics are given at the beginning of the semester for approximately a month and afterward, 

the Setara sessions are given for the rest of the semester. Since the Setara topics are many 

and there are also counseling guidance topics, the city education office allocates the class 80 

minutes per week.  

The intervention schools in Semarang get more study hours than in Bandar Lampung and 

Denpasar, therefore all of them could finish all the topics of the grade 7th module. In the 

delivery of Setara, some issues recorded by PKBI’s classroom observation forms from SMP 22, 

SMP 28, and SMP 29 are: (1) teachers often told students about something irrelevant to the 

topic; (2) teachers rarely used different teaching methods; (3) teachers’ understanding of the 

topic should be improved; (4) teachers should more encourage students to actively 

participate in class. From these notes, it seems that teachers did not always adequately 

prepare to teach Setara so that they did not manage the class well. However, in SMP 29, a 

Setara teacher recounted that the Setara module is given through games and discussion. The 

classroom is arranged to accommodate more space for playing games i.e. no tables used, 

students sit down in a circle. In each meeting, the Setara teacher hands out the Setara module 

for each student for the students to read and then discuss a topic in the module. According 
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to the M&E report from Rutgers WPF Indonesia, teachers in SMP 29 tend to position 

themselves as facilitators: if a student asks a question, the teacher will ask other students to 

answer it. In the end of the session, the teacher will validate the discussion. 

Setara teachers sometimes felt overwhelmed by the large number of classes that had to be 

taught. In each intervention school in Semarang, there are only two Setara teachers who 

actively teach Setara in the 7th grade and the 8th grade every week. This circumstance limits 

the optimum preparation of Setara. According to the M&E report by the Rutgers WPF 

Indonesia, students of SMP 29 said that at times when the teacher was tired or upset with 

the students’ behavior, the teacher would only read the chapter without playing games or 

facilitating a discussion.   

In the M&E report by the Rutgers WPF Indonesia, it is mentioned that teachers often felt 

insecure such as fear of forgetting the materials or making mistakes in conveying information 

to their students, especially about sensitive topics like sexual behavior. Like in Bandar 

Lampung, the implementation of Setara in Semarang was also influenced by Islamic values. A 

previous master trainer from SMP 22 forfeited the position due to conflicting values between 

Setara and her (his?) Islamic values.  Setara teachers were careful in conveying Setara topics 

in order to be in line with Islamic values. Some teachers tended to emphasize the negative 

aspects of sexuality such as consequences of premarital sex and premarital pregnancy to 

prevent students to have premarital sex.  

Ridwan’s report also mentioned that problems in the delivery of Setara came from the 

teachers who did not elaborate enough the aim and objective of the chapters resulting some 

students did not understand the topic well.   

A Setara teacher from SMP 22 said that in the beginning of the implementation of Setara, 

many teachers and students viewed Setara topics ‘saru’ (taboo). However, most of the 

teachers supported Setara because it could encourage students to be more open to talk about 

their issues and prevent students from dating. According to the teacher, after some time, the 

students no longer see discussing sexuality as taboo and they became more interested in the 

class because Setara used exciting methods like games.  

Like in Bandar Lampung, it was found in Semarang that the topic of gender is the most difficult 

one. Setara teachers viewed this topic as sensitive and afraid of explaining it wrong. How 

gender was regarded as a sensitive topic captured in Ridwan’s report as well that the topic of 

gender equality was seen as might not be in accordance with Islamic values.  

Training for Setara teachers in Semarang 

As in Bandar Lampung, Setara teachers in Semarang have been equipped with various 

capacity building. The capacity building program includes the development of Setara lesson 

plan, the explanation and discussions of topics in Setara module, microteaching practices, 

value clarifications, in-house training in schools for refresher training, and technical assistance 

during the monthly visit.  
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Despite these many capacity building activities, the issue of teaching methods was still faced 

by Setara teachers. Teachers found that the capacity building for Setara micro teaching is not 

sufficient. A teacher in Semarang said, “The training day is shortened due to budget 

constraints. So what should be done in five days, shortened to only three days so my 

impression is it was very rushed, very instant. So the micro teaching is not complete, like 

discussing each topic what will be the obstacles to deliver it.” However, PKBI Central Java also 

hold regular Setara Teacher Forum at least twice per semester in which Setara teachers could 

discuss their problems with PKBI and other teachers and get their suggestions. The Setara 

Teacher Forum meetings were conducted in a relaxed environment such as in café.  

Denpasar 

The implementation of Setara in Denpasar 

All intervention schools now in Denpasar deliver the Setara module through counseling 

guidance class. Previously, one of the intervention schools implemented Setara though 

extracurricular activities on Saturday. But since 2019, the school (SMP 6) implement Setara 

through counseling guidance class for the 7th grade and the 8th grade. All schools allocate the 

class 40 minutes per week.   

In Denpasar, limited time allocation for the Setara class (the counseling guidance class) is one 

of the main challenges in the implementation of Setara. SMP 3 Denpasar could only finish 15 

topics of the grade 7th module, whereas SMP 6 finished 17 topics of the module. SMP 4 

Denpasar astonishingly could finish 24 topics (only one remaining topic) of the module. SMP 

3 said that there were other programs implemented in the school and at times Setara class 

overlapped with other programs or the school’s activities.  

PKBI has provided the teacher’s reflection form for teachers so that PKBI could monitor which 

topic or activity was skipped, was difficult, was modified, or whether the topic took a longer 

time to discuss. However, some of the questions in the form were unanswered by the 

teachers. GUSO Program Manager said that probably it was because Setara teachers had a lot 

of work to do and did not have time and willingness to reflect on their class. However, from 

the reflection forms it was revealed that a female teacher had a difficulty to explain the topic 

of puberty to male students and the teacher found out that the use of apron with a picture 

of a male body was helpful. It seems that the use teaching aids could handle the feelings of 

uncomfortable or unconfident to deliver sensitive topics. In the reflection forms many 

teachers also express of their need of teaching aids to help them explain difficult topics or to 

make the class more interesting.   

Some students in Denpasar interviewed in the QuIP study also criticized the way Setara was 

delivered in a monotonous manner so that they felt bored and did not pay attention to the 

class. It seems that teachers tended to skip activities and did not use any teaching aids as 

suggested in the module to make the class more efficient. A Setara teacher said that the 

effective time for her to deliver a topic is only 30 minutes. Students also felt that the teacher 

was rushed in delivering Setara as expressed in an FGD with girls at SMP 6, “The teacher did 
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not explain, she just read the chapter from the module. It seems like just finishing the chapter 

and catching up with another chapter. The topic in each session is rarely finished, usually, it 

was just briefly mentioned, because Setara’s limited in time.” 

The difficult topics found by teachers were gender, emotions, sexual organs, and violence. 

Moreover, some topics such as emotions and violence could trigger the students’ emotions 

as the students did not agree with the teacher or they have experienced violence before. The 

topic of gender was considered as difficult to explain, whereas depicting sexual organs was 

seen as taboo and generated uncomfortable feelings.  

 

Training for Setara teachers in Denpasar 

Setara teachers in this city have been provided with many capacity building programs. In 

addition, to maintain a shared understanding of Setara, Forums among Setara teachers both 

at the school level and the city level were established. Whatsapp groups at the school level 

and the city level are used to discuss the topics, issues, or communicate plans among Setara 

teachers. Therefore, a sense of ownership and teamwork among Setara teachers was also 

increased. In the group at the city level, PKBI also could give feedback that usually would be 

discussed further during the technical assistance at school.  

A PKBI – Kisara staff told that monitoring system in Denpasar also done through whatsapp by 

asking Setara teachers about the progress of Setara: “I regularly via whatsapp asking about 

the progress of Setara, I managed it every two weeks and once a month I visit the schools. 

When I want to visit a school, I make an appointment with the Setara teachers first. If I just 

come to the school without telling them, the teachers would be uncomfortable, they would 

feel that I want to inspect them. After making an appointment, in the school I would ask which 

class I could come to observe. I would visit the class and sit down with the students, I observe 

whether the students could understand the topic.” According to a classroom observation note 

written by a Kisara staff, the recommendations to improve Setara were to use more teaching 

aids and to use of various teaching methods to enliven the class.   

Maintaining teachers’ commitment and values in line with Setara messages was seen by PKBI 

Bali as important in the implementation of Setara in Denpasar. A Setara teacher from 

Denpasar said in the Teacher Summit that Setara teachers must believe with the values of 

Setara: “They must implant the values first before deliver them to their students. If the 

teachers are unsure or do not believe, agree, favor with the implementation of Setara, it will 

fail.”  

In sum, in all across sites, the fidelity of the Setara module heavily rely on Setara teachers. In 

Semarang, it was influenced by teachers’ capacity, teaching load, commitment, and values. 

Issues surround the teachers’ capacity were insufficient knowledge of the topics and lack of 

teaching skills. High teaching load and teachers’ inadequate preparation of the class made 

topics were not fully discussed as in the module. Teachers values influence the way Setara 

was framed i.e. it tended to repeatedly stress the risks of premarital sex and pregnancy.  
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In Denpasar, fidelity issues found due to the lack of teachers’ capacity and weak commitment 

to creatively deal with limited time allocation and to use teaching aids or interactive methods 

for Setara. In particular, in SMP 6, teachers tended to skip activities and did not use teaching 

aids but as a result, students complained that the class was boring and they did not pay 

attention.  Teachers’ values impact the fidelity of the Setara module. According to the M&E 

report by the Rutgers WPF Indonesia, teachers tended to avoid the topic of contraceptives.  

In Bandar Lampung, the fidelity of Setara module was profoundly influenced by Islamic values 

in addition to the allotted time for Setara class. Teachers avoided the topics of sexual 

orientation and said most likely will avoid the topic of abortion, and selectively gave the topics 

of rights, decision making, and gender.   

In all sites, Setara teachers have been equipped with various capacity building programs to 

enhance their knowledge and teaching skills. Teachers expressed that all the capacity building 

were valuable for them. On the other hand, PKBI saw that some teachers still did not prepare 

the class well as recorded in class observation forms. PKBI Bali was aware that the problems 

of the teachers might be structural that teachers were already overburdened with many 

obligations. Therefore, in the latest Teacher Forum meeting, a mindfulness approach for 

Setara teachers was initiated that teachers were invited to do healing and mediate. In 

addition, PKBI try to express more their praise and appreciation to Setara teachers in the 

meetings.   

The monthly technical assistance could play an important role in tracking the progress and 

problems of the implementation Setara, however, there was not much information 

documented about this.   

Completeness 

Bandar Lampung 
In Bandar Lampung, until December 2019, no school has completed the 7th grade module. As 

mentioned earlier, SMP 13 has finished more topics than SMP 22 and SMP 25. Setara teachers 

said that they expect to finish the 7th grade module in January by selecting important topics 

only. Since SMP 22 and SMP 25 have only reached the 14th and 15th topic of the Setara 

module, some topics (Gender, Rights and Decision Making, Relationship) will be skipped. After 

finishing the 7th grade module, all schools will move forward to deliver the 8th grade module 

and plan to finish it before the data collection of GEAS wave two.    

Table 3 Number of topics delivered 

School No of topics (7th grade) 

SMP 13 20 

SMP 22 14 

SMP 25 15 
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Students saw the implementation of Setara is beneficial for them. A student from SMP 22 said 

that she never discussed about sexuality with her parents, therefore it is good to get the 

knowledge from school. However, some students also expressed that they need teachers 

could explain more, for example, about the topic of understanding emotion, a student said 

that it would have been better if the teacher also explains how to cope with different 

emotions rather than only mentioning types of emotion. But, this student’s opinion was not 

conveyed to the teacher. A Setara teacher from SMP 22 said that some students asked for 

more time for the Setara class, since often the class was in an exciting debate, but the class 

had to be ended.    

The completion of Setara module relied on the teachers’ commitment. As one the Setara 

teachers in this city said that teaching Setara must be with heart as there is no material 

incentives for Setara teachers as it is not included in the teachers’ remuneration system by 

the ministry of education. Moreover, teaching Setara is not included in the teachers grading 

system for leveling up the teachers’ rank.    

Semarang 
In Semarang, the 7th grade module had been completed in 2019 and in the academic year 

2019/2020, the schools have started the 8th grade module for the 8th graders and the 7th grade 

module for the new 7th graders. In March 2020, the new 7th graders in SMP 22 have received 

24 topics, whereas those in SMP 29 have only received 10 topics. According to a teacher who 

is also master trainer in Semarang, sometimes it could be sensitive to scrutinize the progress 

of Setara delivery among Setara teachers as teachers are already loaded with many 

obligations. There are only two teachers who deliver Setara in each school with hundreds of 

students.    

The way students perceived Setara was pretty much influenced by how Setara teachers 

conveyed Setara messages. In an FGD with girls at SMP 28, it was said that Setara teachers in 

class encouraged girls and boys to interact with each other, therefore students feel confident 

to socialize with boys and girls. However, since Setara teachers often warned students about 

dating and premarital sex, therefore students said that through Setara they become aware 

about the impact of dating and could protect themselves from dating, holding hands with 

boys that could lead to other risky behaviors.  

 

Denpasar 
The implementation of Setara in Denpasar is rather similar to Semarang that schools have 

finished the 7th grade module and started with the 8th grade module in 2019. However, 

according to the M&E report by the Rutgers WPF Indonesia, in the 7th grade module delivered 

in SMP 3 that in 2018, the topic of gender was not given since the teachers was not confident 

enough to teach about it. An interview with a girl from SMP 3 also mentioned that she has 

not heard about the concept of gender.  
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Table 4 Number of topics delivered  

School No of topics (7th grade) 

SMP 3 15 

SMP 4 24 

SMP 6 17 

 

According to the online survey of Setara students in Denpasar, topics that they found 

beneficial are the topic of reproductive health (15%), preventing negative behaviors (7%), 

understanding yourself (5%), and understanding emotion (5%). Students like Setara because 

of the topics (35%), the way Setara is delivered (friendly, not stressful like other classes) (30%), 

and because they the teacher (3%). 

In all three sites, teachers do not seem to take into account students’ opinions about the 

implementation of Setara. Teachers tend to position themselves knowing what was needed 

by the students. Students were still reluctant to give feedback to their teachers. In the 

students’ reflection forms not much information was available given by the students to 

improve Setara.   

Contextual factors 

Factors affecting implementation  
In all sites, supports from the local government is key for the implementation, sustainability, 

and scaling up of Setara. In Bandar Lampung, the lack of strong support and leadership from 

the local government had led to the postponement of the implementation of Setara that took 

some time to gain trust and support from the key stakeholders. The incident of the GEAS data 

collection in Bandar Lampung revealed that the local government had not been fully informed 

about Setara. In Semarang, the support from the local government has been manifested in 

the MoU, budget allocation, and joint monitoring of the implementation of Setara. While in 

Denpasar, in addition to the MoU, and the local government budget to support Setara has 

been allocated.  With the permission and support from the local government, PKBI could go 

to the potential schools and conducted a series of sensitization to the key stakeholders at the 

school level.  

There are multilayers of local government that have to be identified their roles, influences, 

and authorities. In Bandar Lampung, the Bandar Lampung Mayor, the city education office, 

and the coordinator of the school headmaster’s association (Musyawarah Kerja Kepala 

Sekolah – MKKS) are the key stakeholders from which the program obtained permission. In 

Semarang and Denpasar tend to involve multi-stakeholders to support the implementation 

of Setara such as the health office, the women empowerment and child protection office.   

In Bandar Lampung, the support from Islamic religious figures is essential as well. The 

dominant discourse of Setara is that it must be implemented according to Islamic values. The 

influence of Islamic values entangled with patriarchal norms in this city has made the gender 
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topic could not be easily discussed with other teachers and parents. Many Setara teachers 

are female, this also reflects gender ideology in reproductive health.   

The leadership at the school level is crucial too. The school headmasters who support, 

commit, and involve in the implementation of Setara brought a sense of confidence among 

Setara teachers and a sense of ownership of Setara in schools. Setara teachers at times faced 

jealousy, suspicion from other teachers since they deliver sensitive topics and were often 

invited to training outside the school. In SMP 22 Bandar Lampung, the school headmaster has 

been involved in the implementation of Setara and fully support of it, so that the school 

allocates a special class and allocates budget for Setara teachers’ development activities. In 

Semarang, the mutation of SMP 28’s school headmaster brought PKBI to do sensitization with 

the new headmaster. A headmaster in Semarang who strongly supports Setara actively does 

frequent sensitization to other teachers, staff, and students. In Denpasar, school headmasters 

who support Setara also monitor the implementation of Setara and request updates from 

PKBI during the technical assistance and monitoring visit.  

Good leadership of the school headmaster could build a support system for Setara: the 

issuance of a decree of the implementation of Setara, a budget allocation to support Setara, 

good teamwork among Setara teachers, frequent monitoring of the progress of Setara, a 

regular parenting seminar, and sensitization to local stakeholders. 

In sum, the contextual factors that play in the implementation of Setara can be divided into 

those at the city level and the school level. At the city level, supports and leadership from the 

local government are key. The involvement of other offices than the city office of education 

to form a multi-stakeholder support system and the approval from religious leaders is crucial 

too. At the school level, strong leadership from the school headmaster and a continuous 

sensitization to other teachers, staff, parents, the school committee, and the community 

leaders in the school area are the important factors that facilitate the implementation of 

Setara. 

 

Barriers 

In Bandar Lampung, the lack of support from the local government and religious figures had 

been a significant barrier in the implementation of Setara. In addition, the lack of 

headmaster’s leadership (such as in SMP 13) in providing school policies and managing the 

implementation of Setara was impeding the implementation of Setara as well.  

In Semarang, in the context where the local government and school headmasters have 

supported the implementation of Setara, teachers played a crucial role in the effective 

implementation of Setara. However, since there were not many Setara teachers in each 

school (only two teachers), teachers’ load and commitment were the key whether Setara was 

delivered effectively or not.  

The implementation of Setara has gained support from the local government, therefore, the 

role of headmasters and teachers became central to the effective implementation in 
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Denpasar. As mentioned in Ridwan’s report, schools whose headmasters were counseling 

teachers showed stronger supports for the implementation of Setara. In this study, some 

headmasters showed a weak role in monitoring and evaluating the implementation of Setara, 

in particular in the middle limited time allocation for Setara class. Some teachers could not 

finish the module, did not follow the module by skipping activities or explanation. Teachers’ 

commitment to follow the module affecting the fidelity and completeness of Setara too. In 

the context where Setara education is not considered in the teachers’ remuneration and 

grading system, maintaining teachers’ commitment could be a challenge.    

Facilitators 

In Bandar Lampung, the commitment of Setara teachers to deliver Setara and the leadership 

from the school headmasters (SMP 22 in particular) were facilitators of Setara. In addition, 

the implementation of Setara has become smoother since the local government authorized 

Setara with an MoU with PKBI followed by an MoU with each intervention school. In this 

regard, the issuance of policy at the city level and the school level is an essential facilitator.     

In Semarang, supports from the local government from different levels and offices has been 

an important key to deliver Setara smoothly. All local government levels from the city mayor 

to the education office and schools’ supervisors have been informed about Setara and 

supported Setara. Moreover, in this city, the local government has funded the 

implementation of Setara in one school and the regular joint monitoring and evaluations in 

all Setara schools.  

The support from the local government as a facilitator in the implementation of Setara has 

been shown in Denpasar too. Some headmaster whose backgrounds were counseling 

teachers showed strong supports for the implementation of Setara (Ridwan, 2019). The 

support from the headmasters allow the program to be implemented and the Setara teachers 

to participate in capacity building outside the school.  

In all sites, the Setara Teacher Forums are facilitators in the implementation of Setara. They 

serve an enabling space for Setara teachers in which they can be capacitated and learn from 

each other and as an effective way to communicate about the progress and issues of Setara 

with PKBI and other teachers.   

Conclusion and Recommendation 

Fidelity, adaptations, and completeness. 

The delivery of Setara varies across schools and sites. Schools with more time allotted for 

Setara sessions could complete more topics than others. Schools with limited time allotted 

for Setara teachers and only a few Setara teacher assigned more likely did not follow the 

module consistently. Schools with good capacity of teacher (e.g. master trainer) could 

develop a lesson plan according to the Setara module in accordance to the ministry of 

education guidance. 

Patterns of inconsistency include skipping activities or did not use teaching aids or interactive 

methods to make the class more efficient, avoiding or emphasizing certain topics in 
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negotiation with Islamic values. As a result, students found the class was boring and the same 

topics were repeatedly given. Nevertheless, how students’ opinion and experiences bringing 

impacts to the improvement of Setara is not clear yet.  

In general, the fidelity and completeness of Setara delivery were influenced by time allotted 

for Setara, numbers of Setara teachers or teachers’ teaching load, teachers’ capacity, 

commitment, and values.  

Recommendation to enhance fidelity and completeness: 

1. Topics could be reduced  

Teachers seemed to rush in order to complete the module neglecting whether the 

students understood the topics or not. Based on the data, some schools could only 

finish up to 14 topics per semester, therefore, this could be maximum topics covered 

by the module.   

2. Refresher training for teacher for new knowledge and teaching methods 

Some teachers expressed their needs to be capacitated regularly to enhance their 

knowledge and teaching skills. Some teachers said that they felt bored to deliver 

Setara topics repeatedly. They opined that they need to be updated with new 

knowledge and teaching methods.   

3. Developing a fun, child-friendly, and student-centered learning methods, i.e. with 

digital media 

As mentioned previously, some students complained about how the classes were 

boring and did not use attractive teaching aid. On the other hand, some teachers 

expressed the need of using visual media to make the class more interesting and 

efficient. Some teachers suggest the program to develop a digital-based module with 

interactive games that could enhance students’ and teachers’ enthusiasm. PKBI Bali 

has developed some tools for advocacy using digital platforms: an online survey to 

students and videos to capture students’ opinions and experiences in learning Setara. 

The use of the digital platform could be extended further to the delivery of the Setara 

module. 

4. Frequent value clarifications by PKBI 

Value clarifications can be asserted in every the Setara Teacher Forum meeting. A 

good practice was shown in the Setara Teacher Forum in Denpasar where PKBI Bali 

discussed some sensitive issues (pornography, teenage pregnancy) also as a way to do 

value clarifications.   

5. Consistent and frequent classroom observation and technical assistance by PKBI. 

The data showed that some classroom observations could capture problem in the 

delivery of Setara in the real setting. However, this is not conducted and documented 

frequently and consistently.  
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Contextual factors 
The contextual factors contributed to the implementation of Setara are (1) supports and 

leadership from the local government; (2) supports from religious leaders; (3) strong 

leadership from the school headmaster; (4) a continuous sensitization to other teachers, staff, 

parents, the school committee, and community leaders.  

Recommendation to further take into account the contextual factors: 

1. Strengthening the leadership of Setara at the city level and the school level. 

For the sustainability and scaling up of Setara, the leadership at the city level to 

coordinate the implementation, monitoring, and budget allocation across institutions 

and stakeholders is imperative. The study showed that strong leadership at the city 

level could bring a stronger leadership at the school level. In strengthening the 

leadership, PKBI could aim for 

• Setara could be formally authorized inserted in the local curriculum (this has 

been done for the E4A intervention schools). 

• Setara could get funded by the local government budget (not all schools get 

the fund yet). 

• Teaching Setara could be integrated in the teachers’ remuneration and grading 

system. 

2. Developing and conducting Whole School Approach (WSA) 

The incident in SMP 13 Bandar Lampung showed the importance of WSA. The 

implementation of Setara could involve the school community for creating supportive 

learning conditions and for improving the quality of Setara education. 

3. Strengthening the monitoring system with the city government. 

PKBI Central Java has initiated a joint monitoring with the city education and health 

offices. This brings sense of belonging of the Setara education among the schools, 

teachers, and the local government that support the sustainability and scaling-up of 

Setara. Moreover, the documentation of Setara implementation could serve as a 

learning source, therefore it is necessary to strengthen the monitoring system:  

a. M&E staff from PKBI as well as from the local government offices need to be 

capacitated 

This study found that many forms do not give sufficient information or data 

collected was still raw data that could be analyzed further. The M&E staff could 

be capacitated nn designing M&E tools, collecting, analyzing, and writing the 

monitoring result.  

b. Documenting the M&E data 

Some monitoring activities were not documented e.g. classroom observation, 

technical assistance, etc. Documenting the data could enhance the process of 

monitoring, evaluation, and learning process of the program implementation.  

 



23 
 

Works cited  
Bhattacharyya, O., Reeves, S., & Zwarenstein, M. (2009). What Is Implementation Research? 

Research on Social Work Practice, 19(5), 491–502. https://doi.org/10.1177/1049731509335528 

BKKBN, Kementerian Kesehatan Republik Indonesia, Badan Pusat Statistik, & USAID. (2017). Survei 
Demografi dan Kesehatan Indonesia 2017: Kesehatan Reproduksi Remaja. Jakarta. 

Haberland, N., & Rogow, D. (2015). Sexuality education: Emerging trends in evidence and practice. 
Journal of Adolescent Health, 56(1), S15–S21. 
https://doi.org/10.1016/j.jadohealth.2014.08.013 

Peters, D. H., Adam, T., Alonge, O., Agyepong, I. A., & Tran, N. (2014). Republished research: 
Implementation research: What it is and how to do it. British Journal of Sports Medicine, 48(8), 
731–736. https://doi.org/10.1136/bmj.f6753 

UNFPA. (2014). Youth in Indonesia. Retrieved from 
https://indonesia.unfpa.org/sites/default/files/pub-
pdf/BUKU_Monograph_No2_Youth_in_Indonesia_ENG_05_Low-res.pdf 

Utomo, I. D., McDonald, P., Reimondos, A., Utomo, A., & Hull, T. H. (2014). Do primary students 
understand how pregnancy can occur? A comparison of students in Jakarta, West Java, West 
Nusa Tenggara and South Sulawesi, Indonesia. Sex Education, 14(1), 95–109. 
https://doi.org/10.1080/14681811.2013.833503 

 

 

 


