
1

Enhancing 
comprehensive sexuality 
education through a 
gender transformative 
approach 

Studying the 
effects of GTA 
capacity building 
on CSE teaching in 
Zambia

For sexual and
reproductive health
and rights



Enhancing CSE through a gender transformative approach 2

Enhancing comprehensive sexuality education through a gender 
transformative approach: Studying the effects of GTA capacity building 
on CSE teaching in Zambia

Authors: Joseph Simbaya, PhD, Jonna Both, PhD, Arthur Moonga, MpH, 
Thomson Mwewa, BALiS

 

Acknowledgements 

The authors gratefully acknowledge the invaluable contribution of the following 
individuals and institutions, without whose input this research would have been 
difficult to accomplish. Special thanks go to the Zambia Ministry of General 
Education, Plan Zambia, and to Afya Mzuri for supporting the research team by 
allowing them to study the components of the Yes I Do programme. 

The authors would also like to thank all respondents, whose views form the 
substance of this report, especially the teachers who engaged in recurrent 
interviews and kept and shared diaries for this research, and the pupils who 
participated in our survey and in the focus group discussions. 

A special word of thanks also to the young researchers who helped with the 
collection of qualitative data through focus group discussions and analysis. We 
are indebted to Loyce Banda and Daliso Banda from Petauke and Justin Phiri and 
Memory Banda from Chadiza.

The authors would also like to acknowledge and express gratitude to the 
Netherlands Ministry of Foreign Affairs for funding the operational research 
through the Yes I Do programme.

Finally, the authors highly appreciate the valued technical input that was received 
from members of the Yes I Do programme and the GTA Taskforce at Rutgers, Ruth 
van Zorge, Jeroen Lorist, Aida Bilajbegovic, Fabienne Simenel, Suzy Wong Chung 
and Rosalijn Both. And thank you to Julian Hussey, who edited the final report. 

Published 2020

This work is published under a Creative Commons Attribution-NonCommercial-NoDerivatives 4.0 
International License. For more information see: https://creativecommons.org/licenses/by-nc-nd/4.0/

https://creativecommons.org/licenses/by-nc-nd/4.0/


Enhancing CSE through a gender transformative approach3

Contents

Executive summary 4

Abbreviations 8

Glossary 8

Introduction and background 9

Methodology 15

Study design 15

Data collection methods 15

Data processing and analysis 17

Key findings 20

Effect of GTA training on teachers: shifts reported in the professional sphere 20

Effect of GTA training on teachers at professional level 27

Effect of GTA training on the implementation of CSE 32

The reach of CSE and GTA: influence on learners 36

Discussion and conclusion 39

Recommendations 42

References 45



Enhancing CSE through a gender transformative approach 4

Introduction

This report examines the effects of a capacity strengthening trajectory with comprehensive 
sexuality education (CSE) teachers in Eastern Province, Zambia. This region was chosen to 
pilot the Rutgers’ GTA Toolkit, Module 2: Gender Transformative Approach and Comprehensive 
Sexuality Education.1 The capacity strengthening for teachers was part of a larger programme, 
called Yes I Do (YID), that addresses child marriage, teenage pregnancy and female genital 
mutilation, on various levels of the socio-ecological model in seven countries around the 
world, including Zambia.2 The high levels of teenage pregnancy (48%) and child marriage 
(13%) in the eastern Zambian region have been explained partly by poverty, but also by 
reference to existing harmful social and cultural norms around gender and adolescent 
sexuality. To address the latter and to enhance young people’s access to information on 
sexual and reproductive health and rights (SRHR) (one of the YID strategic goals), the current 
intervention was implemented with teachers responsible for teaching CSE in primary and 
secondary schools. In Zambia, a new CSE curriculum has recently been introduced by the 
government. CSE is not a standalone subject and teachers are required to integrate it in their 
other subjects. The GTA intervention was designed as an add on to enhance CSE teaching. 
Rather than offering a new or additional CSE curriculum, this worked by strengthening the 
capacity of the teachers who deliver CSE to focus and reflect on the root causes of harmful 
gender-norms, implicitly transferred gender biases, sexual double standards and power 
inequalities.

Comprehensive sexuality education teachers are a key target population that can benefit 
from such an approach. Several studies show that CSE that includes explicit attention to 
gender and power achieves better results for young people in improving their sexual and 
reproductive health and rights.3 Where CSE curricula and their teachers do not pay explicit 
attention to gender and power, teachers can reinforce gendered sexual and social norms and 
exclusion through sexuality education, contrary to its aims.4 This study tested the assumption 
that, through a gender transformative approach, teachers responsible for CSE would become 
more aware of their potential gender biases and of the power dynamics in their society that 
help maintain harmful sexual and gender-norms. It was assumed that this, in turn, would 
result in their CSE teaching becoming more gender transformative, that it would help them 
to address and question harmful sexual and gender norms and contribute to shifts in these 
norms among the teachers and their pupils.

The majority of the trained teachers were introduced to the GTA through an introduction 
workshop (based on Rutgers’ GTA Toolkit, Module 1) and then, a few months later, were invited 
to go through a second workshop with a specific focus on linking the gender transformative 
approach to CSE (Rutgers’ GTA Toolkit, Module 2). During the first intervention it was found 
out that not all teachers had received the required five-day training in the new national CSE 
curriculum; to remedy this a refresher training in CSE was organised in between the two GTA 
trainings by YID partner Afya Mzuri. All of these steps were taken in consultation with and 
with the approval of the Ministry of General Education and District-level education officials.

 1.  The GTA modules can be found online here: https://www.rutgers.international/Gender-transformative-approach/resources

 2.  See Box 1: Yes I Do Project in Zambia

 3.  Haberland (2015)

 4.  Le Mat (2017)

Executive summary

 https://www.rutgers.international/Gender-transformative-approach/resources
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Methodology

The research was conducted with 20 CSE teachers from Petauke and Chadiza Districts 
in Zambia’s Eastern Province and their pupils. A mix of methods was selected to capture 
potential shifts in attitudes and behaviour in relation to gender, power and CSE teaching 
over a period of five months. First, teachers were observed during the GTA workshops. 
Baseline and endline surveys were conducted to capture frequency of, and comfort with, 
CSE teaching, gender attitudes and their perceptions of local initiation practices. In-depth 
interviews were held twice with each teacher, and teachers were encouraged to keep 
diaries over the five-month period of the research to encourage and record reflection 
and give insight into changing behaviours. Diary entries served as input for the in-depth 
interviews. Most teachers did not write often in their diaries, nevertheless these entries 
provided important additional insights. In order to triangulate the findings from the research 
conducted with teachers, a random selection of pupils from Grade 6 to 12 (aged 11 to 26) 
were surveyed at endline. Pupils also took part in 24 focus group discussions about SRHR-
related knowledge, attitudes and behaviours, and changes observed in CSE teaching. The 
focus group discussions (FGDs) with pupils were conducted by trained peer researchers 
from the region who had just finished school. Ethical approval to conduct this study was 
obtained from ERES Converge Ethics Committee in Zambia.

Key findings 

The research showed that teachers’ gender biases may be harmful towards women, girls 
and boys, but that these can be shifted over the course of a GTA intervention. The findings 
showed that this shift benefited their engagement with their own children, spouses, 
community members, pupils and colleagues. While some teachers at the beginning of the 
study did not disapprove of certain forms of violence against women, at endline all of them 
disapproved of such attitudes and some described how their relationships have changed. 
The teachers also reported engaging actively in discussions with relatives, neighbours, 
fellow teachers and church members about gender norms and traditional practices and 
becoming activist-like in the promotion of GTA ideas. Reports of teachers challenging 
the gendered division of labour in home and in school frequently occurred in most of the 
interviews with male teachers. A proportion of the female teachers clearly felt empowered 
as a result of the training. All teachers reported high gender equitable attitudes at endline. 
Furthermore, we found that GTA training increased teachers’ empathy for adolescents 
and the issues they are dealing with and made them freer to discuss matters related to 
adolescent sexuality and gender norms with them. Teachers became more conscious of 
the power hierarchy they were part of and were more conscious of the inequalities in the 
classroom and school setting.

Surveyed teachers in Chadiza and Petauke indicated that after the capacity strengthening 
trajectory they felt better equipped and more comfortable to teach CSE and integrate gender 
transformative principles into CSE. CSE was taught more frequently as a consequence 
of the intervention. Some teachers reported encountering opposition at school towards 
their (new) approaches to gender equality and openness towards condom use, while some 
teachers maintained unfavourable attitudes on teaching about contraceptives to young 
people at school.

Occasionally teachers were confronted by parents on their openness (including vocabulary 
use) in teaching, at other times they proactively engaged and advised parents and other 
community members. 
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There were numerous constraints reported by teachers to making their CSE teaching 
more gender transformative. These included: limited time to integrate CSE in their lesson 
plans; a lack of materials; and inadequate number of teachers trained in GTA to make 
a true difference in the school environment. These are some of the well-known barriers 
to overcome with regards to teaching CSE. Certain strategies were in place to address 
these matters, such as finishing the second workshop with a practical workplan on 
how to implement lessons learnt in CSE teaching and in the larger school environment. 
Also, there is the existing system that teachers should disseminate whatever they have 
learnt during training elsewhere to their fellow teachers at school. Yet some challenges 
remained, especially those related to resources (materials, time) and limited support in 
their environments

Conclusion

Teachers, and particularly those responsible for teaching CSE, are a key population to work 
with to enhance gender equitable knowledge, attitudes and behaviour in order to advance 
adolescent and youth sexual and reproductive health and rights (AYSRHR). A gender 
transformative approach can help to lay bare and question the harmful gender norms and 
gender biases that teachers may promote and uphold in the school environment, often 
without being aware of it. These norms often stem from their upbringing and socialisation 
in the communities they form a part of. Yet these may negatively impact boys, girls and 
colleagues, and are particularly harmful when influencing CSE teaching. The research 
has shown that steps to build GTA capacity among CSE teachers can be very effective in 
shifting gender attitudes and enhancing critical reflections on social, gender and sexual 
norms related to adolescent SRHR among teachers. The findings that show that shifts in 
knowledge, attitudes and behaviour were taking place at the personal level of teachers’ 
lives as well as in the work sphere suggest to us that the impact of the intervention may 
be sustainable. The findings also show that the effect of the intervention reaches beyond 
the primary target group (trained teachers), and spread out in the school environment and 
wider community.

Some challenges remained, however. The teachers still needed more support for their 
work in their own school environment (from teachers and principals) and from headmen 
and chiefs as well as parents or guardians. Only some of the challenges teachers face in 
the implementation of CSE and the adoption of gender transformative approaches can be 
addressed in CSE and GTA training organised for teachers: some must be addressed by 
school staff and hierarchies, and others can only be resolved by government, as becomes 
clear in the recommendations.
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1. More in-depth ethnographic research is needed to 
understand in a more detailed way what gender 
transformation entails for teachers and how 
sustainable it is, in settings surrounded by harmful 
norms related to young people’s gender and 
sexuality

1. Provide sufficient materials for CSE at 
all schools and for all classes to enable 
CSE teaching according to national 
standards

2. Change CSE into a standalone, 
examinable subject to ensure adequate 
teaching of CSE in schools and enhance 
adolescent’s sexual health and rights

3. Ensure in-service teachers are 
adequately trained in the new CSE 
curriculum

4. Fully integrate GTA in the pre-service 
curriculum for teachers so that it is 
sustained at a reasonable cost, like CSE 

1. Pay even more attention in the 
GTA training to ways of making 
schools safe and free from sexual 
harassment and prioritise action 
planning for this

2. More efforts could be invested 
to make the training free from 
jargon, as much as possible by 
using simple, but appropriate 
terminology for transferring 
gender- and power-related 
knowledge to pupils

3. Promote diary keeping for GTA 
trainees as a means of stimulating 
continuous reflection between and 
following GTA training to engender 
sustainable gender-norm shifting

1. Develop, together with teachers, 
pupils and the community, a fuller 
understanding of initiation practices, 
their meaning and underlying beliefs, 
their important functions as well 
as the harmful aspects, preventing 
stigmatising initiation practices per se 

2. Advocate for the teaching of CSE as 
a standalone examinable subject with 
the Ministry of General Education, 
which will help ensure that sufficient 
resources (teacher time, materials) 
will be allocated to its teaching 

3. Advocate for the implementation of 
GTA training for all teachers in all 
schools including, head teachers and 
deputy head teachers in order to make 
the school an enabling environment 
for CSE teaching and gender 
transformative principles. 

4. Advocate for the integration of a 
gender transformative approach 
into the pre-service curriculum for 
teachers so that it can be sustained at 
a reasonable cost, like CSE

5. Engage caregivers and the community 
surrounding the school so that they 
become supporters (and advocates 
of) CSE and related GTA messages, 
for example by applying the Whole 
School Approach5 and actively 
engaging parent teacher associations 
(PTAs)

For programme implementers 
involved in Yes I Do Zambia

For GTA trainers engaged in 
building CSE teachers’ capacity

For the Ministry of General Education

For future research

Recommendations

5. For more information on what the Whole School Approach entails, see: https://www.rutgers.international/what-we-do/comprehensive-sexuality-
education/whole-school-approach-sexuality-education-step-step

https://www.rutgers.international/what-we-do/comprehensive-sexuality-education/whole-school-approach-sexuality-education-step-step
https://www.rutgers.international/what-we-do/comprehensive-sexuality-education/whole-school-approach-sexuality-education-step-step
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Abbreviations

AYSRHR Adolescent and youth sexual and reproductive health and rights
CSE Comprehensive sexuality education
FGD Focus group discussion
GBV Gender-based violence
GEM Scale Gender-Equitable Men (GEM) Scale
GTA Gender Transformative Approach
IPV Intimate partner violence
MoGE Ministry of General Education
PTA  Parent teacher association
SESO Senior Education Standards Officer
SRH Sexual and reproductive health
SRHR Sexual and reproductive health and rights
YID Yes I Do programme
UNESCO United Nations Education, Scientific and Cultural Organization

Glossary

Catching the grasshopper refers to the final part of the Nyau male initiation ceremony 
as practised in Chadiza. Boys who are initiated as Nyau (see below) are oriented to 
Nyau practices in the bush (this may last days or weeks depending on location and 
circumstances) and on the last day they are ordered to find a girl and have sexual 
intercourse within 24 hours, threatened that, if they fail, evil spirits will claim their lives. 
The latter practice is referred to as “catching the grasshopper”. 

Cifisi refers to a tradition, practised in Chadiza, where sexually experienced men have 
to have sex with young female initiates at the end of their initiation to test whether 
they are able to practise the sexual skills imparted to them at initiation (Chinamwali). 
Literally cifisi is a hyena and may refer to its traits to move alone and in darkness or 
“in secrecy” as the visit takes place in the dark or by masking the identity of the man. 

Chinamwali refers to the female initiation ritual widely practised in eastern Zambia, though 
varying in its details by locality. It includes training to prepare women for marriage and 
motherhood but is also used to initiate girls who have reached puberty into adulthood, 
including how to handle and please a man when having sex.

Mwambo means tradition.
Nyau refers to the secret society among the Chewa in which males are initiated. Older Nyau 

initiated adherents are viewed as spirit warriors who protect their society. 
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Introduction and background

6. Findings are from research in Petauke, Chadiza and Katete Districts, see Menon et al (2016). 

7. Kusanthan et al. (2018)

8. The GTA toolkit modules can be found online here: https://www.rutgers.international/Gender-transformative-approach/resources

9. See page 15 for more information about Yes I Do.

“The knowledge I gained from GTA has changed my life in the way 
I relate with my colleagues. I used to think that women should 
always be under men, but after the training I think of women and 
treat them as equal and in class I treat my pupils all equal.” 
MALE TEACHER

Introduction

The eastern Zambian region has a high prevalence of teenage pregnancy (48%) and child 
marriage (13%).6 Some of the main causes identified to explain these high numbers are 
extensive poverty, in combination with a lack of opportunities and locally prevailing social 
and cultural norms around gender and adolescent sexuality.7 This report recounts the 
effects of a gender transformative approach intervention designed to address the latter by 
focusing particularly on the social and cultural norms around gender and youth sexuality.

The operational research was conducted with primary and secondary school teachers 
responsible for teaching comprehensive sexuality education (CSE) in Eastern Province, 
Zambia. This region was chosen to pilot the Rutgers’ GTA Toolkit, Module 2: Gender 
Transformative Approach and Comprehensive Sexuality Education.8 The pilot and this 
accompanying research took place as part of a larger programme called Yes I Do (YID).9 
The YID programme approach is a multi-component approach, addressing teenage 
pregnancy, child marriage and female genital mutilation/cutting at various levels of the 
socio-ecological model in seven countries around the world, including Zambia. The YID 
programme consists of different interventions targeting teachers, in- and out-of-school 
adolescents, communities and local leaders. YID in Zambia is led by Plan Zambia in 
collaboration with Afya Mzuri, Generation Alive (GAL), Rutgers and KIT. The pilot is therefore 
one intervention that is part of a larger whole, singled out here to analyse the added value 
of this programme component for sexuality education. 

The GTA intervention in Zambia was designed by Rutgers, a technical partner in the 
YID programme, to strengthen the gender awareness of primary and secondary school 
teachers who are responsible for teaching comprehensive sexuality education (CSE). It 
drew on a comprehensive toolkit for implementing the Rutgers Gender Transformative 
Approach (GTA) in sexual and reproductive health and rights (SRHR) programmes. This 
intervention used the introductory Module 1 and Module 2 on applying GTA principles 
specifically to CSE. The Rutgers model of GTA combines six interconnected, key principles 
that can be integrated into activities, programmes, strategies and policies. According to 
these principles, when CSE teachers adopt a gender transformative approach they can: 

●● Place human rights at the centre and focus on agency and rights of young people
●● Address harmful norms and values underlying gender inequality and gender-based 

violence
●● Understand and address unequal power relations 
●● Empower girls and young women to make informed decisions 

https://www.rutgers.international/Gender-transformative-approach/resources
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●● Engage adolescent boys and young men as an essential part of the solution
●● Provide inclusive sexual and reproductive health information to young people 

Based on Rutgers’ GTA Toolkit Module 2, which particularly targets GTA and CSE, the 
intervention emphasised the importance of enhancing CSE teachers’ abilities to identify 
their own gender biases, and to understand prevailing inequitable and harmful gender and 
sexual norms in school and in the community around them. They were engaged in critically 
examining existing CSE materials and the way they were taught and to start engaging 
in changing the implicit gender biases and norms in their teachings. It was furthermore 
emphasised how power works out in relations in the school environment, how to prevent 
GBV, and how boys and men could be companions of women and girls in starting to 
change some prevailing harmful norms and practices. Experiential learning is key to the 
approach. The intervention was tailored to the specific needs of teachers responsible for 
CSE teaching, i.e. accompanying them to being more open and responsive to adolescent 
sexual and reproductive health needs and rights. For a gender transformative approach 
to be successful, contextualisation and participation are key. For the teacher capacity 
building in Zambia, the Rutgers gender expert collaborated closely with the Plan Zambia 
gender expert and with the teachers themselves to ensure the content and examples spoke 
to their contexts and experiences. 

This report presents the results of this intervention with teachers responsible for teaching 
CSE in primary and secondary schools in Chadiza and Petauke (Eastern Province, Zambia). 

The specific objectives of the study were: 

1. To understand how strengthening teachers’ capacity in GTA affects teachers personally 
2. To understand how strengthening teachers’ capacity in GTA affects teachers 

professionally 
3. To understand how strengthening teachers’ capacity in GTA influences their teaching of 

CSE
4. To understand the challenges teachers face to apply what they have learnt through the 

GTA to their personal and professional lives

Twenty trained CSE teachers engaged in surveys and interviews over a period of five months; 
data collection with pupils also took place towards the end of the study to triangulate the 
findings teachers reported on.
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Background

Teaching CSE in Eastern Province, Zambia
Over the past decade, initiatives have been put in place in many parts of the world to 
prevent teenage pregnancy and child marriage and to promote girls’ education. In Zambia, 
there has been increased attention to sexual and reproductive health since 2004, and to 
sexuality education since 2014.10 In 2016, the government developed its Comprehensive 
Sexuality Education (CSE) Framework which was operationalised through teacher and 
learner handbooks for Grades 5 to 11. Since then, it has been a requirement for teacher 
training colleges to prepare teachers for teaching CSE according to the new framework. 
Teachers already in service should also have received the handbooks and been trained to 
integrate CSE into the main curriculum. During this study it was found that many in-service 
teachers in Zambia’s Eastern Province had not yet been reached with the new CSE training 
(only three out of 20 teachers had received the required five-day training); most schools 
only had one copy of the framework or one teacher handbook for the whole school, while 
not having access to any materials for learners. A recently published study conducted 
in nearby Nyimba District (Eastern Province) highlights additional challenges Zambian 
teachers face in working with the new CSE curriculum: 

“Individual teachers make decisions on their own regarding what and when to teach 
CSE. This discretion implies holding back information from the learners, teaching 
abstinence as the only way of preventing pregnancy or cancelling sexuality 
education sessions altogether. Teachers’ choices about the CSE programme were 
linked to lack of guidance on teaching of the curriculum, especially with regards to 
how to integrate sexuality education into existing subjects.”11 

To address some of these issues related to training, guidance and materials, a “refresher” 
CSE training was included as part of the GTA intervention and the official national CSE 
materials were copied and distributed in participating schools with permission of the 
Ministry of General Education (MoGE).

The link between initiation practices and teenage pregnancy and child marriage
The local practices for the initiation of adolescent boys (in Chadiza) and girls (in both 
Chadiza and Petauke) are associated with teenage pregnancy and child marriage. Initiation 
practices in most regions are (or used to be) about much more than sexual and marital 
preparation. Literature on various initiation practices in Zambia shows that these rituals 
connect people to the land and to their cultural groups, and may focus on purification. 
They serve to distinguish women according to seniority, enhance young people’s spiritual 
and cultural belonging, and provide transition into adulthood as well as preparation for 
marriage and hygiene. Studying initiation on the Zambian Copperbelt, Haynes12 describes 
how marriage was something that had to be prepared for, because marriage was considered 
fragile and needing protection by women. This is why initiation sometimes places a lot of 
emphasis on the secrecy that should to be maintained by women concerning relationships 
with their husbands, among others. Furthermore, much emphasis in initiation is related to 
learning to respect the elders. Our study showed that initiation is mostly focused on how 
girls obtain sexual skills to preserve their marriages. Girls are encouraged to practise what 
they have learnt during their initiation with a more experienced sexual partner after initiation. 
This element of female initiation is called cifisi. Literally, cifisi means hyena and the name 
may refer to the animal’s habit of moving alone and in darkness or “in secrecy”, as the 

10. Menon et al (2018)

11. Zulu et al (2019)

12. Haynes (2015)
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initiation visit takes place in the dark or by masking the identity of the man. A corresponding 
rite is practised for boys, as reported to us by teachers and pupils. This male initiation ritual 
is called “catching the grasshopper” and refers to the final part of the Nyau male initiation 
ceremony as practised in Chadiza. Boys who are initiated in the bush – a process that may 
last days or weeks depending on location and circumstances – are ordered on the final day 
to find a girl and have sexual intercourse within 24 hours. They are threatened that, if they 
fail, evil spirits will claim their lives; this can be a very frightening experience. Narratives 
circulate of young boys offering young girls little amounts of money to sleep with them 
in order to be able to fulfil the requirement and avoid death. The YID partners working in 
the area associate both practices with early sexual debut, teenage pregnancy and sexual 
violence. As a result, in their efforts to address teenage pregnancy and child marriage as 
well as broader AYSRHR-related issues, there is now an increasing shift towards working 
with traditional authorities to discouraging these practices, at least at a young age. In the 
GTA capacity building, the harmful elements of some of these traditional practices were 
extensively addressed. 

Why focus on CSE teachers?
Gender transformative approaches, based on human rights principles, highlight the 
importance of critical reflection on gender and power and on harmful gendered and sexual 
social norms, with the aim of leading to more inclusive and more gender-equitable practices 
and relations. Teachers are a key population that can benefit from GTA training. Teachers 
are role models to their learners and so their body language, what they do or do not do and 
what they say or do not say inside and outside the classroom forms a hidden curriculum 
which can be even more powerful than the formal CSE curriculum.13 It is therefore important 
to challenge any harmful gender attitudes teachers may hold in order to create an enabling 
environment for sexuality education.14 

13. Owens, Smothers & Love (2003) and Towery (2007)

14. Browes (2015)
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Why does CSE need a GTA add-on?
According to a UNESCO report on CSE in teacher training in Eastern and Southern 
Africa, “It is acknowledged that CSE can provide age-appropriate, culturally-relevant and 
scientifically accurate information, but teachers responsible for providing this subject 
matter must consider their own value-systems and attitudes to avoid undue bias”.15 
A gender transformative approach to CSE helps to address these factors and supports 
teachers to integrate elements such as gender and power analysis into their work.16 It has 
been highlighted by several authors that CSE with explicit attention to gender and power is 
key to achieving results for young people in improving their sexual and reproductive health 
and rights.17 Also, we know that where CSE curriculums and teachers do not pay explicit 
attention to gender and power, teaching CSE can instead reinforce gendered sexual and 
social norms and exclusion, contrary to its aims.18 

Teachers could also be considered a key target population for gender attitudes and 
norms change in order to prevent SGBV from taking place in schools. Teachers are often 
associated with the “school-related sexual exploitation, harassment and abuse of girls” 
that remains under-reported because of stigma and taboo.19, 20 Besides pupils, teachers 
also suffer from inequitable gender relations in the workplace, “teachers explained 
that it is a common problem that teachers are asked for sex in return for job promotion 
opportunities”.21 Clearly, the critical objective of discontinuing harmful power and gender 
relations between teachers and students, and among teachers is an important step in 
addressing and preventing SGBV, alongside the need for better protection, referral policies 
and laws. A gender transformative approach ideally helps teachers to address these 
aspects in their school environment and to act as role-models in critically challenging the 
norms that perpetuate such practices. 

15. UNESCO (2015)

16. Rutgers (2019)

17. Haberland (2015)

18. Le Mat (2017)

19. Human Rights Watch (2018)

20. Parkes et al. (2017)

21. Krabbe (2018)
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BOX 1: YES I DO PROGRAMME IN ZAMBIA

The Yes I Do programme is a five-year initiative (running from 2016 to 2020). The 
programme is funded by the Dutch Ministry of Foreign Affairs and is being implemented 
by five Dutch organisations22 with partners in Africa and Asia in the following seven 
countries: Ethiopia, Indonesia, Kenya, Malawi, Mozambique, Pakistan and Zambia. 
The partners in Zambia are: Plan Zambia, Afya Mzuri and Generation Alive (GAL).

The Yes I Do programme, as part of a worldwide movement to combat child, early and 
forced marriage, teenage pregnancies and female genital mutilation/cutting, aims to 
contribute to enhancing young women´s decision-making space on whether, when 
and whom to marry as well as on whether, when and with whom to have children. The 
project’s theory of change has five strategic goals: 

1. Community members, gatekeepers and other stakeholders have changed 
attitudes and take action to prevent child marriage and teenage pregnancy 

2. Young women and men are meaningfully engaged to claim their SRHR 
3. Young women and men take informed action on their sexual health 
4. Young women have alternatives beyond child marriage and teenage pregnancy, 

through education and economic empowerment 
5. Policy makers and duty bearers harmonise, strengthen and implement laws and 

policies on child marriage and SRH 

The five goals are related to five intervention strategies. The intervention strategies 
focus on forming a social movement, empowering and meaningfully engaging 
young people, improving access to information and services, stimulating education 
and economic empowerment for girls and enhancing evidence-based lobbying and 
advocacy for improved legal and policy frameworks. 

Activities in the Zambian context include community sensitisation on the negative 
effects of child marriage and teenage pregnancy (including a variety of gatekeepers, 
e.g. traditional and religious leaders), the facilitation of the development of bylaws at 
community level, supporting the government to make public health facilities youth 
friendly, establishment of youth peer groups or clubs like the Champions of Change 
focusing on gender equality, provision of SRHR information and education in and out 
of schools, and the establishment of village saving and loan initiatives, among others.

Related to strategic goal 3 “Young women and men take informed action on their 
sexual health”, YID Zambia has been allying with the Zambian Ministry of General 
Education to amplify the latter’s efforts in rolling out CSE and providing additional GTA 
capacity building training.

22. These organisations are Plan (Coordination), Amref Flying Doctors, KIT Royal Tropical Institute, Choice and Rutgers. For more information see: 
https://www.rutgers.international/programmes/yes-i-do

https://www.rutgers.international/programmes/yes-i-do
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Methodology

Study design

Gender transformation can be understood as profoundly personal as well as at the same 
time social and political. It takes time to see the effects of such an approach as it is an 
ongoing, non-linear process (Kedde et al 2018). To understand the changes – if any – 
produced by the GTA add-on to CSE piloted in Eastern Province, Zambia, it was therefore 
important to understand the process of transformation; the types of reflection it produced 
among participants, as well as to document attitude and behavioural changes potentially 
taking place. It was therefore decided to follow the teachers involved in this intervention 
over a period of five months after the last workshop, with several data collection moments 
and methods. It was anticipated that this mixed-methods approach would help to provide 
more insight into whether and how gender transformation – increased gender awareness 
and reflection and efforts towards more gender equality – comes about in a specific 
context among a specific occupational group and their pupils. 

Data collection methods

Several data collection methods were used: 

Participant observation during GTA training
Two participatory GTA workshops were held with the teachers from Petauke and Chadiza 
districts. The researchers used participant observation during the training of teachers in 
gender transformative approaches in order to describe the teachers’ first reactions and 
responses to the content of the workshops, identify possible friction and observe any 
personal and professional (teacher) shifts or transformations already taking place during 
the training.

Survey with teachers
In order to capture changes in attitudes related to gender, GBV, sexuality and CSE teaching, 
and to evaluate the capacity building and its impact, a survey was conducted with the 
teachers at baseline and endline. The survey included 20 teachers23 at baseline and only 
17 were retained for the end line24. This is therefore a small sample survey, nevertheless 
with the ability to show an important shift in gender attitudes and CSE teaching familiarity 
and confidence. 

In-depth interviews with GTA-trained teachers
In-depth interviews were held with a selection of teachers in July 2019, two months after 
the second training (n=19), and at endline in October 2019, i.e. five months after the last 
GTA training (n=17) with the aim of assessing how teachers moved on with the training 
content in their personal and professional lives. In their interviews, teachers were also 
asked to reflect on their diary entries, a method that is explained below. 

23. While the intention was to conduct the survey among the 64 teachers that were to be trained, unforeseen implementation delays made it impossible 
to include the remaining 44 teachers in the survey

24. Due to being on leave or having been transferred, three teachers could not be interviewed a second time
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Teacher diary writing
We asked the 20 teachers who were trained in GTA to keep diaries over a period of five 
months. The diaries would give more insight into the teachers’ personal reflections 
based on daily gendered experiences at home, in school and in their communities and 
give access to more mundane observations that may not always come up in interviews. 
In the end we had access to 14 solicited diaries – not all teachers managed to engage 
in diary writing frequently – yet some important insights into changing reflections and 
behaviour were obtained through this method. Researchers working with such solicited 
diaries acknowledge that diary writing may be uncommon in specific settings, but they 
acknowledge that it can work out well (Jacelon and Imperio, 2005; Meth, 2003). While 
being introduced here as a research method, one could argue it is also a method that can 
be seen as enhancing GTA implementation by encouraging the participants of the GTA 
training intervention to continue to reflect on the way gender and power work out in their 
environments and their own role in these dynamics, long after the training is over.

Research with and among young people
Apart from our focus on teachers, in this operational research we also planned to engage 
with pupils. We investigated their awareness of GTA-specific topics such as gender 
norms – especially those that may be harmful to young people – gender inequality, issues 
related to power and GBV such as consent, and existing referral structures. At the end 
of study, we also wanted to assess pupils’ appreciation of their CSE teaching. For this 
part of the research, four young people from the region were trained as co-researchers 
prior to endline data collection. The researchers were particularly trained in GTA principles, 
conducting FGDs and in research ethics. This approach was chosen to allow young 
research participants, in this case pupils, to share their experiences more easily: when the 
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researchers themselves are young there is less experience of a power hierarchy. The young 
researchers were also key to interpreting the data correctly. They were also involved in 
translating the survey into Nyanja, a language spoken and used in both study sites, and in 
finding terminology appropriate to the young audience of the survey and FGDs. The study, 
through this approach, allowed the capacity building of young people from the region in 
conducting research and data analysis, as well as sensitising them on issues related to 
power and gender in their own community. The co-researchers also engaged in reflection 
each day after fieldwork with the research team to come to a first analysis of the data. 

Focus group discussions with pupils taught by GTA-trained teachers
FGDs were held with pupils in Grades 7, 8, 11 and 12 (pupils between age 11 and 26 
participated from these Grades). For the FGDs, we focused on the schools in which the 
GTA-trained teachers were teaching and from those schools, six were randomly selected. 
At each of the schools where FGDs were conducted, at least two focus group discussions 
were held, one with male and another with female participants. A total of 24 FGDs were 
conducted. FGD participants were randomly selected from among those who had been 
exposed to CSE by GTA-trained teachers. The FGDs helped understand whether the core 
principles of GTA teaching had filtered down to reach young people in schools. In order 
to promote open communication and trust based on shared experiences, young female 
researchers and young male researchers interviewed female and male FGD participants 
respectively.

Survey of pupils taught by GTA-trained teachers
A survey was conducted among 382 pupils in Grades 7 to 12 aged between 15 and 26 years in 
order to assess whether teachers were integrating GTA-related messages and approaches 
into CSE. We also inquired about gender attitudes, inspired by specific questions deriving 
from the Gender Equitable Men (GEM) scale (Singh, Verma, and Barker, 2013). We altered 
and supplemented GEM scale questions based on contextual information and relevance. 
Additionally, we included questions that also allowed us to measure knowledge and 
attitudes on power and harmful traditional practices that are related to teenage pregnancy 
and child marriage in the study communities.

Data processing and analysis

Qualitative data
Data from focus group discussions and in-depth interviews were recorded using digital 
recorders. Recorded interviews were transcribed and translated for key statements before 
sorting and analysis. Two researchers read through the different transcripts independently 
for emerging themes and sub-themes to then compare and generate a consolidated list 
of themes and sub-themes which were used to sort (code) all data (transcripts and notes 
from observations) before running outputs. 

Quantitative data
Quantitative data were collected for teachers during baseline and endline and for pupils 
at endline only. Paper-based questionnaires were used and processed and analysed 
using SPSS version 24.0. Frequencies and distributions of all study variables by sex of 
respondent and other relevant disaggregation, were performed. In addition to frequency 
and cross-tabulated analysis of study variables, relevant variables from both teacher and 
pupil surveys were included in the GEM scale analysis to determine the overall gender 
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equitable attitudes among the two study groups as well as the shifts observed among 
teachers. The GEM scales for teachers included 31 statements, while the ones for the 
learners included 10 statements. Each of the items had three response categories: “agree”, 
“partially agree” and “disagree”. The least equitable response was given a score of one; 
two points were given to a moderate equitable response; and a score of three was given 
to the most equitable response. All the negative statements were reverse coded to ensure 
uniformity of weights for each response category. All the statements were then summed 
and categorized into three scales as “least equitable”, “moderate equitable” and “high 
equitable”. The minimum score for each teacher was 31 while the maximum score was 
expected to be 93. For each teacher, an equity score of between 31-51 was classified as 
low equity, 52-72 as moderate equity, and 73-93 as highest equity. The minimum score for 
each leaner was 10 while the maximum score was expected to be 30. For each leaner, an 
equity score of between 10-16 was classified as low equity, 17-23 as moderate equity, and 
24-30 as highest equity.

Ethical considerations
The researchers received ethical approval to conduct the study from ERES Converge, a 
research ethics committee for ethical review and approval in Zambia. We ensured that 
relevant local partners and authorities were consulted and that the principles guiding the 
work were accepted prior to commencing the research.

Prospective study participants were provided with age appropriate information about the 
research before any assent (in case of minors) and/or consent to participate was sought. 
All participants were informed that there were no direct benefits or compensation provided 
in this study. They were informed that information provided in the study would be used 
(in anonymised form) to improve CSE programmes in Zambia and elsewhere, through the 
work of YID and partner organisations.

Limitations
Several limitations need to be taken into account. Initially, a total of 64 teachers were to be 
trained in GTA in the first half of 2019. However, due to programme implementation delays, 
only 20 teachers were trained in time to be included in the research. This sample size limits 
the type of analysis that can be done on the teacher survey dataset. 

The second limitation relates to the absence of a baseline pupil survey. Only an endline 
survey was conducted among pupils, which limits the understanding of the extent of 
change in attitudes among pupils before and after the teachers’ GTA training.

Third, before the first GTA training took place, selected teachers for the GTA training 
sessions were class teachers who had the opportunity to integrate CSE lessons in their 
lesson plans. Due to a policy shift from the Ministry of General education in the first half 
of 2019, teachers were turned from class teachers to subject teachers, teaching across 
grades in the subjects they were most specialised in. Hence, a newly CSE and GTA-trained 
teacher now could suddenly be teaching mathematics, finding it much harder to integrate 
CSE content into their classes. Nevertheless, such teachers sought to apply what they had 
learnt within the setting of the extracurricular Yes I Do clubs that they were also often 
involved in.

Fourth, related to the above, many teachers who had been selected by the local YID partner 
for the GTA training sessions were already matrons and patrons of the extracurricular Yes 
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I Do clubs initiated by the programme, meaning that they already had some background in 
AYSRHR-related content. Nevertheless, most of the issues they reported on in this research 
were attributed by them to the recent GTA capacity building they received. Our findings 
also indicated that the new official Zambian CSE curriculum was new to many teachers 
(the larger part had not received the required full training for it, nor did they have copies of 
the materials) and that the concepts and ways of thinking, reflecting, and the participatory 
exercises used in the GTA training were new to them and were particularly able to increase 
reflection and awareness on gender and sexual norms.
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Key findings

The key findings are presented below, according to key themes that emerged from 
analysing the various data. We will initially focus on personal and then professional shifts 
with regards to gender-related knowledge, attitudes and practices that were reported as 
a consequence of the intervention. The report then moves on to show how the capacity 
building on GTA has informed CSE teaching. Data obtained from the research with pupils is 
presented towards the end of this section.

Social demographics
An almost equal distribution of teachers between Petauke (45%) and Chadiza (55%) 
Districts participated in the training and the research. 60% of the teachers were male and 
40% female. The majority of the surveyed teachers were married. The larger majority of 
teachers had been exposed to a form of CSE training at some point in their careers, but the 
intensity of that training had varied; while some had been exposed to a three- or five-day 
training, others attended only one day’s training. Most of them reported a lack of materials 
and described integrating CSE into lesson plans as a challenge.

Effect of GTA training on teachers: shifts reported in the professional 
sphere

Changing perspectives on GBV
One of the effects of GTA training as identified by those trained was the influence of the 
increased knowledge and understanding obtained about gender and power and GBV. This 
permeated their thinking and helped participants to change their perspectives on daily 
matters and reportedly changed their behaviour. The latter becomes especially clear in the 
diaries:

“In the first place, I didn’t realise what perpetuates GBV, but after the training, 
I knew what causes that. Our parents and society socialised us in a way that 
always holds boys as superior and girls as inferior and we grow up with that. 
Now I am trying to inculcate right values and gender norms in my children.”  
INTERVIEW, FEMALE TEACHER

“I am able to treat my partner in a very good way now. I have come to realise that 
mistreating my wife is wrong and she took it as normal previously, but GTA has 
opened my eyes to do the right things.” INTERVIEW, MALE TEACHER

The survey data confirm that, especially with regards to violence in relationships, attitudes 
shifted markedly towards attitudes that no longer support violence against women and 
girls, as will be shown further below.

Questioning and making changes to the gendered division of labour at home
Many teachers reported back on actively questioning and changing the gendered division 
of household tasks in their homes as a consequence of the training and the process of 
reflection it engendered. Both male and female teachers reported this.

“GTA has changed my mindset looking at what we believe in about the females 
and males in terms of responsibilities and roles, but after that workshop I have 
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learnt and come to believe that there is no difference between male and female. 
Now I am able to help my wife more, for example I am now able to wash clothes 
and prepare meals and people are surprised, including my own family members.” 
INTERVIEW, MALE TEACHER

This changing of the gendered division of labour at home touches different generations; 
teachers reported discussing the topic with partners, friends, neighbours and with their 
parents or other relatives. Their children were encouraged to take up different household 
tasks, and this, consequently, was inspiring to people in their surroundings, showing a 
snowball effect in the community. Changing the gendered division of household tasks is 
not always easy however. Men who tried to change the rules of the game are sometimes 
made fun of, as the following diary entry shows:

It was Monday afternoon, my son was sick, so I decided to take him to the 
clinic on my back with chitenge material since my wife was tired of farm work. 
A few days later, my wife complained to me that people are saying she has 
charmed me with love (chikondi) and she should stop doing that. I felt bad, but 
I realised the society needs to be transformed on issues concerning gender.  
DIARY, MALE TEACHER, JUNE 2019

Based on these diary notes, the interviewer later asked this male teacher how he felt during 
the time, upon which he replied: 

“At that time, I felt very bad … Now my thoughts have changed. People learn from 
the actions you are doing apart from offloading information” INTERVIEW, MALE 
TEACHER

The teacher was thus ready to keep setting an example through his behaviour, instead of 
just preaching change. Male teachers often indicated that they made efforts to change 
the gendered way in which work at the household level was divided. Female teachers 
also reported to have influenced such changes among their spouses and children as a 
consequence of the trainings as the following diary quote shows:

“On this day I was sick and couldn’t manage to clean, bath and cook the food 
for my family. I expected my husband to help me do one or two things as we 
only stay with male children. To my surprise nothing was done to help me with 
the house chores. He came out to say that we need to eat, the children are 
hungry. I was offended looking at the condition I was in. I tried to talk to him on 
what I learnt under GTA on gender and he only said that gender doesn’t work in 
marriages especially us Africans. He said ‘A man is a man and always the head 
who need to be respected by the wife and all family members.’ I tried to point 
out certain gender norms and how they have brought harm to our country like 
man having the right to have multiple sexual partners, woman to be submissive 
always even when a man is wrong and many more. He came back to his senses 
and said that there was sense in what I was trying to say. Finally, he said that if 
our parents brought us up in the way you have explained, I think everyone would 
have enjoyed marriage unlike the way it is today. Most marriages are enjoyed by 
men not women as they are told to persevere so as to see their marriage keep 
going. I was happy and hoped to educate him more about the gender box and 
merits and demerits of staying or moving out of the gender box. I learnt that most 
of the people are behaving the way they do due to ignorance and backgrounds.  
DIARY, FEMALE TEACHER
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There is a lot of emphasis in the data on this topic of the changing division of household 
labour. One plausible explanation is that empathy was one of the key themes addressed in 
the trainings, and results showed that men were able to place themselves in women’s and 
girls’ shoes and were able to understand that the tasks on their shoulders were heavy and 
that this was unequal. In the last fragment from the diary above we see that it was due to 
conversation and explanation that the female teacher was able to convince her husband 
to change his perspective. Many teachers report to have taken courageous steps to start 
openly questioning the gendered division of labour in their homes and communities. 

Openness with their own children on matters related to sexuality
In addition, the training enabled participants to be more open to discuss sexual matters and 
intimate aspects of relationships with their children; this is a recurring theme in the data.

“I have a boy who is in Grade 12, and I can easily talk about issues of sex with him 
and I can easily talk to him about the use of condoms which before was a taboo.” 
INTERVIEW, FEMALE TEACHER

Although most of the GTA-trained teachers indicated that they had managed to overcome 
the challenges of openly communicating with their children and pupils on matters relating 
to sex organs, sex and contraceptives, one participant from Chadiza indicated that she was 
still struggling to talk openly to her daughter about traditional practices that she perceived 
to be harmful. Although most teachers did not openly confess this, it is likely that some 
of them continue to face challenges to communicate openly with their own children and 
pupils about matters relating to sex and related traditions.

“I have seen that my 11-year-old girl is associating with bigger girls and they are 
giving her charms to elongate her labia minora. For my daughter, I am failing 
to tell her that what she is doing is harmful. I have failed to come out, but last 
week some women came, and they were laughing at a certain woman who does 
not have the labia minora elongated so I talked to them and they did not seem 
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to make sense of it [to me]. I hope I will be able to talk to my daughter as well.”  
DIARY, FEMALE TEACHER

The same teacher cited here did report ease discussing with pupils and family members 
about contraceptives, making it difficult to assess where her hesitation to address the 
cultural practices with her own young daughter came from; it seems that she was still 
establishing her own position on this topic.

Empowerment of female teachers 
Female teachers recounted how engaging in the GTA workshops generated changes in 
how they think about themselves, about gender and how to engage with others. 

“GTA has helped me so much because the beliefs we were just getting them from 
society without knowing that some of them are bad and infringe on my rights.” 
INTERVIEW, FEMALE TEACHER

Some shared that they used to feel that they could only rely on men to provide for them and 
make decisions but changed their views following the trainings and felt that they could do 
what their male counterparts could do. An example of such an experience is shared below.

“Now I actively participate in discussions compared to before. I no longer just 
keep quiet. I used to keep quiet as expected of an African woman, but now fully 
participate in decision making. Now things are tabled in our home. There was 
a time at church when they gave me an opportunity of being a matron for one 
couple and I took that opportunity to impart all the things I learnt at the GTA 
training. After the wedding, they came back and we had a chat and I have 
continued advising them on gender equality and equity. Now they report to me 
that even their neighbours are copying from them.” INTERVIEW, FEMALE TEACHER

These data show that female teachers, as much as male teachers adhere to specific 
gendered norms through their socialisation and that a GTA can have empowering outcomes 
for female teachers, by reflecting on their position, speaking out and influencing others 
with what they have learnt.

Reflecting on harmful practices and becoming agents of change
Following the training, most participants were able to critically reflect on existing traditional 
practices and rites and the implicit gender norms that underly these practices and are 
communicated by them. As a result, they were able to identify aspects of traditional 
practices that were harmful to young people’s sexual and reproductive health and rights. 
In addition, they were able to advocate for changes to such elements to eliminate harmful 
gender norms.

Some of the things that I used to think that even my children can do [referring to 
initiation rites] that I have come to realise that some things are harmful. I have 
also come to know that. INTERVIEW, FEMALE TEACHER

Some teachers also initiated discussions with key leaders of the initiation practices, taking 
what they had been learning in the GTA training leading to a more activist reaching out. This 
is clear in the following citation:

“I was chatting with three ladies who came to cook for pupils. I started asking 
them questions on gender norms. The ladies were free to discuss on initiation 
ceremony (Chinamwali). They said a lot of girls are misbehaving because they 
were not initiated, but I went further asking whether Chinamwali is helpful in 
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reducing pregnancy cases in their community two said yes, the other one said 
no … The reasons she gave was they do not dwell much on person hygiene, the 
initiators concentrate on how to handle a man and how a married woman should 
behave. They even went further talking about labia minora: they said they are very 
important to a woman. I asked them if it is true that [elongated] labia minora can 
manage to hold the penis and they said yes. I convinced them that labia minora 
cannot hold a penis, because an erect penis cannot be held by labia minora. It was 
a wonderful discussion since I learnt a lot from the women. I felt good because 
they also learnt [from me] that some norms are harmful, and they lead to early 
marriages and teen pregnancies.” DIARY, FEMALE TEACHER

In general, the teachers felt that they had become more aware of harmful gender practices 
in their communities. As a result, teachers felt that they needed to be actively engaged in 
discussions with others to protect the youngsters from harmful practices. Their influence, 
as shown from the examples above, reaches beyond their homes or workplaces in 
promoting gender equality; in diaries and interviews they frequently referred to interactions 
with peers, church communities, neighbours and relatives living further away. 

Below, to conclude the discussion of the changes engendered by the GTA intervention 
within the more personal or non-work-related sphere, we have analysed teachers self-
reported changes in gender attitudes using data derived from comparing the baseline and 
endline surveys.

GTA training and changing gender attitudes
The shift in gender attitudes that is reflected in diaries and interviews is also reflected in 
the survey data that compares the teacher attitudes towards gender equity, sexual violence 
and sexuality at baseline and endline. 

Using a context-adapted Gender Equitable Attitudes or GEM scale, the figure below 
shows that there was a significant increase in the gender equitable attitudes of GTA-
trained teachers between baseline and endline. 50% of the teachers reported high gender 
equitable attitudes at baseline as compared to 100% at endline, five months later. The 
outcomes of the GEM scale analysis in the graph below reflect the aggregate results of 
several sets of agree/disagree statements. (The minimum score for each teacher was 31 
while the maximum score was 93. For each teacher, an equity score of between 31-51 was 
classified as low equity, 52-72 as moderate equity, and 73-93 as highest equity – see the 
methodology section for more information).

Low equity

20%

0% 0%

30%

50%

100%
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Endline
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FOR TEACHERS
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Below we focus on some domains captured in the GEM score, showing in detail which 
attitudes have become more gender inequitable and to what extent, according to the 
interpretation of our survey data.

Attitudes to gender-based violence
Backing up the qualitative data presented earlier, one of the greatest transformations was 
demonstrated by the responses to statements on gender-based violence (GBV). At baseline, 
25% of teachers agreed with the statement, “There are times when women deserve to be 
beaten”, and 30% of teachers supported the statement, “A man can hit his wife if she won’t 
have sex with him”. By endline, all respondents (100%) said they disapproved of these 
practices. Another powerful and significant change was found in regard to the statement, 
“It is impossible to speak about ‘forced sex’ in love relationships (be it within marriage 
or not)”: while at baseline 40% of the teachers agreed with this statement, at endline 0% 
agreed. The findings and shifts are clearly visible in Table 1. 

TABLE 1: TEACHERS’ ATTITUDES TOWARDS GBV 

Teachers agreeing to the following statements on violence
Baseline Endline

% %

There are times when women deserve to be beaten 25 0

A woman should tolerate violence to keep her family together 16 0

It is impossible to speak about ‘forced’ sex in lover relationships 40 0

A man can hit his wife if she won’t have sex with him 30 0

Attitudes to gender and decision making
The GEM scale questions used to form Table 1 also covered the gendered nature of decision 
making. Asked whether the man should always have the final word about decisions in his 
home, agreement declined from 65% at baseline to zero at endline, and whether a woman 
should always obey her husband in all things from 65% to 26%. These findings (Table 
2) point convincingly towards significant positive shifts in teachers’ attitudes towards 
women’s role in decision making as a consequence of the GTA capacity building.

TABLE 2: TEACHERS’ ATTITUDES TOWARDS GENDER 

Teachers agreeing to the following statements on gender
Baseline Endline

% %

A man should have the final word about decisions in his home 65 0

A woman should obey her husband in all things 65 26
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Attitudes to sexuality
There was also significant improvement in teachers’ attitudes towards sexuality at endline 
as compared to baseline. Nearly 12% of the teachers at the time of the endline felt that 
men are always ready to have sex, compared to 75% at baseline. There was a surprising 
finding in response to one of the questions that was not included in the GEM analysis: 71% 
of teachers at endline were of the view that a girl should be a virgin when she gets married 
as compared 70% at baseline. This finding may indicate that the GTA training reinforced or 
upheld ideas about abstinence in the teacher population, for example because they began 
to disapprove of the premarital sexual initiation associated with traditional initiation rites. 

Attitudes towards reproductive health and rights
Overall, there was a positive shift in the attitudes of teachers towards reproductive health-
related issues. However, about 24% of the teachers at endline were still of the view that it is a 
woman’s responsibility to avoid getting pregnant. Unexpectedly, the proportion of teachers 
who felt that it is wrong to teach in-school children about contraceptives to reduce the 
chance of pregnancies and sexually transmitted infections (STIs) actually increased from 
25% at baseline to 41% at endline. This finding was contrary to the expectation. Some of the 
most intense discussions between teachers in school, we know from the qualitative data, 
are on this topic of contraception. The recently trained teachers are surrounded by teachers 
and parents who feel talking about condoms encourages sexual activity by young people. 
Some actively engage in the discussion, and report of freely talking about contraceptives 
and condoms, others refer to health centres as the place to receive information and access 
to contraceptives, according to government guidelines that prohibit making condoms 
available at school. 

Overall, this part of the attitudes data generally shows fewer positive shifts compared 
to those in other domains (like those related to GBV or gender and decision-making). 
Of course, from a CSE curriculum perspective, CSE teaching is not complete without 
addressing contraceptives and this finding points towards the need to work further on an 
enabling environment for teaching CSE.

Attitudes towards harmful aspects of initiation practices
Some statements were directly about attitudes towards initiation practices and changes 
therein. Table 3 presents some of the findings showing that support was already relatively 
low for some harmful aspects of these practices and further diminished. At baseline, 
only 30% of teachers agreed with the statement, “Initiations including practices such as 
‘catching the grasshopper’ are important to teach boys how to become knowledgeable and 
useful members of society”. The percentage agreeing reduced to 12% at endline. The rite of 
“catching the grasshopper”, covered in the GTA training, is the practice of coercing young 
boys to engage in sex within 24 hours of initiation, under threat that otherwise evil spirits 
will claim their lives. The same shift was observed for a question related to girls’ initiation. 
With regards to the statement, “Girls’ initiation practices such as teaching the girls how to 
handle a man in bed are useful and must continue to be taught during initiation of young 
girls”, agreement went down from an already relatively low 30% of teachers agreeing at 
baseline, to only 6% agreeing at the time of endline measurement.
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TABLE 3: TEACHERS’ ATTITUDES TOWARDS ELEMENTS OF INITIATION PRACTICES 

Teachers agreeing to the following statements on initiation 
practices

Baseline Endline
% %

When a boy is initiated, he should start engaging in sexual 
relationships 

32 0

Boys’ initiations including practices such as ‘catching the 
grasshopper’ are important to teach boys how to become 
knowledgeable and useful members of society

25 12

Girls’ initiations including practices such as teaching girls how to 
handle a man in bed are useful and must continue to be taught 
during initiation of young girls

30 6

Obviously, increasing disapproval by teachers of such practices may not necessarily have 
an effect on them. However, the qualitative data show that teachers also actively discussed 
with pupils the issue of their harmful aspects and that various teachers (sometimes in an 
organised way) talked to community leaders and initiators to start a dialogue on these 
practices and their harmful impacts on young boys and girls. Many female teachers, 
after taking part in the GTA intervention joined a movement to address harmful parts of 
traditional initiation with traditional leaders.

Effect of GTA training on teachers at professional level

Here we move to changes observed by and among teachers, in their work, as a consequence 
of the GTA interventions. Many of the same domains of changes observed in the personal 
sphere, are also observed in school.

Division of labour in school
Besides addressing the traditionally gendered division of labour in their own homes, 
teachers started challenging this in the school environment as well, as a consequence of 
the GTA intervention. Teachers, in the interviews and in their diaries reflected both on the 
existing gendered division of labour between male and female teachers as well the division 
of labour between girl and boy pupils. This shows that they reflected on gender stereotypes 
of what a man and woman, boy and girl can and ought to do and that they tried to intervene 
in this domain by challenging popular notions. Examples of gendered tasks identified by 
teachers are supervising exams – mostly done by male teachers – and the cleaning the 
headteacher’s office, something which was naturally expected from a female teacher. They 
now started challenging this. Also, it was normally expected from female pupils to fetch 
firewood and water, while teachers now tried to reverse some of these traditions and made 
an effort to show pupils that there were no tasks that were only for girls or only for boys. 
They made pupils work in mixed teams on specific chores instead. Teachers also started 
reflecting on whether or not they abused their power when they would give pupils certain 
chores, that they could do themselves. Some suddenly realized they never thanked pupils 
for carrying out an errand for them. 
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More open, accessible and supportive to pupils
The training has apparently helped teachers to be more sensitive to the needs of pupils. 
There seems a direct link between the Power Walk25 exercise practised in the training and 
these outcomes. 

“I have become very conscious to the needs of the children. Now I am able to 
discern their problems: sometimes they will give you a fake problem when there 
is another problem affecting them, so with the training I am better able to identify 
and help learners.” INTERVIEW, MALE TEACHER 

“I have been encouraging my colleagues never to abuse power for the learners 
to learn. We have to use good language with the learners and that way we will 
have a lasting positive effect on the children. Each time we have a staff meeting, 
I encourage my colleagues.” INTERVIEW, FEMALE TEACHER

Some school authorities have started providing sanitary towels for pupils, which were not 
available before the GTA intervention, saying they were now more attuned to the needs 
of the girl-child. Several teachers reported in their diaries that they were becoming more 
aware of girls not being free to speak up in their own or their fellow teachers’ classes. After 
observing this, they encouraged them to become more vocal, reportedly with success. 

Talking about contraceptives
Contrary to some of the earlier reports on attitudes towards contraceptives above (where 
41% of teachers said it is wrong to teach in-school children about contraceptives), the 
qualitative data seems to contradict this. Many teachers reported feeling freer to hold 
discussions with the pupils and discuss contraceptives:

25. The Power Walk, an exercise that encourages participants to walk in another person’s shoes, helps to expose the power structure in a community 
and helps participants realise the position of marginalised groups and makes them work out a strategy for including them
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“Now when it comes to family planning, now I am able to freely talk about 
condoms. At school level, now we talk about condoms freely to pupils and help 
them to make their own choices.” INTERVIEW, MALE TEACHER

“On condom use, at least now after the training, I am able to stand in front of the 
class and say ‘if you can’t abstain, use a condom and I encourage children to go 
for family planning methods if they are sexually active” INTERVIEW, MALE TEACHER

The latter kind of statement is often repeated: where the main message (still) is abstinence, 
especially for younger learners, there is now a freer conversation about condoms and 
referral to clinics for access to these. Yet quite often teachers also pointed to the barriers 
and restrictions they faced when colleagues (or parents) were not supportive. This pushes 
the CSE and GTA trained teachers in a role that some were actively taking up:

“We had a hot debate over the issue of a girl-child carrying a condom. We debated 
among staff for a long time and somehow they are slowly getting the point.” 
INTERVIEW, MALE TEACHER

Other teachers reported that they were not yet supported by fellow teachers or the head-
teachers in these matters and suggested that the GTA intervention should be rolled out 
further in their school environment if a more lasting effect was to be established on this 
front.

Convincing parents
While they had to convince their colleagues, the teachers reported that GTA training has 
helped them to also start involving parents more and to work with them to reduce early 
marriages. The teachers started engaging parents and pupils to help them appreciate the 
importance of school and allow their pregnant children to continue schooling. Sometimes 
their positive conversations with parents did change parents’ actual choices. But they were 
not always successful in convincing parents to let pregnant or recently initiated daughters 
continue schooling. Initiation was often associated with school drop out for girls and 
marriage.

Teachers were sometimes accused by parents of being too direct with pupils on matters 
related to sexuality:

“For children, we may give them information, but when information reaches 
their parents, they complain. One parent came to me and complained that my 
child says that you, teacher, you do insult a lot. I explained that it is CSE and 
information has to come out the way it is. So, when we had an open day where 
parents attended, the Head [teacher] gave me a platform to explain to the parents 
that we need to call a spade a spade when teaching them issues of CSE so that 
children can be fully aware and assertive. I explained that you parents do not 
discuss such information with them and if we [as teachers] also keep quiet then 
we will be killing our children.” INTERVIEW, MALE TEACHER

Teachers realised more work had to be done in sensitising parents through community 
structures (traditional and religious leaders) to make sure the things they learnt at school 
were not being questioned or disapproved of by parents. 
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Changed relations with fellow teachers 
The training in GTA has helped a few male teachers to develop more respectful relationships 
with their female colleagues, as one said:

“The knowledge I gained from GTA has changed my life in the way I relate with my 
colleagues. I used to think that women should always be under men, but after the 
training I think of women and treat them as equal and in class I treat my pupils all 
equal.” INTERVIEW, MALE TEACHER

At times, teachers reported improved and more open and equal relations at schools between 
teachers as a consequence of exchanging on GTA insights. But often, fellow teachers also 
needed to be convinced, and trained GTA teachers sometimes reported less successful 
interaction. A teacher explains how fellow teachers could be against the teaching methods 
used:

“A teacher, Mr. M. was today against the issue of making pupils dance in class 
especially during Yes I Do performances. This is when I had started discussing 
issues with members of staff on issues concerning teen pregnancies. He strongly 
condemned the way we do our activities. He said the moment learners dance, the 
desires of sex are aroused. I tried to defend but all in vain.” DIARY, MALE TEACHER

There were limits to what teachers felt they could change regarding the existing hierarchies 
in some schools. A female teacher, who was forced to give her superior money and who 
failed to get her money back, ended her reflection in the diary as follows:

“From what he did, I learnt that people in authorities use their powers to oppress 
those with less powers and underdevelopment in our country is not due to 
laziness but sometimes it’s due to selfishness of people in higher authorities.” 
DIARY, FEMALE TEACHER
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Some teachers reported that other teachers, parents or traditional leaders spoke negatively 
of NGO interference in the area, that they saw CSE and other YID activities as promoting 
sexual activity among young people, and giving them too many rights. While some 
teachers reported successfully intervening in such confrontations with their colleagues, 
it seems they were not always in a position to make a difference. Sometimes, the GTA-
trained teachers were envied among their fellow teachers for having been selected for GTA 
trainings while others were not. The teachers who worked in such environments found it 
harder to disseminate what they had learnt in the GTA training to their colleagues. 

Addressing harmful practices
The participants further recounted that they were more able to engage the pupils through 
discussions, such that the pupils were also able to open up and realise that some practices 
that they had earlier seen as normal, or at least as required, were actually harmful. The 
teacher below did this by integrating this in his language lessons.

“At the end of the chinyanja [local language] lesson on the topics Mwambo 
[tradition] and Tusiye mwambo [leaving tradition], Grade 4 pupils were asked to 
define Mwambo, which they did. Some boys revealed that they had been initiated 
under Nyau and they were told to ‘’catch the grasshopper’’ to avoid them being the 
ghost or turning into ashes. One boy said, he was told by the initiator that failure 
to catch the grasshopper [meant] he will die. The entire class felt bad that the 
norm had spearheaded early marriages, pregnancies and teenage death, out of 
fear of witchcraft if they were discovered not to do it.” DIARY, MALE TEACHER

Despite paying sufficient attention to such harmful practices, it should be noted that 
teachers and their pupils used a moralistic argument, defining initiation practices in 
particular as simply “bad”. One male teacher wrote in his diary: “Pupils pledged to help and 
undo bad cultural practices which hinder the progress in delivery of CSE” (our emphasis). 
In the same way, this was how pupils explained their position on early sexual engagement, 
talking in terms of what was bad and what was good. It seems the teaching had a moral 
overtone, rather than an explanatory, open investigative approach. The question is how often 
teachers try to address the issues related to initiation from a nuanced, gender perspective 
to improve pupil reflexivity (as encouraged in the diary fragment above), and how often they 
explore why it is “bad”, i.e. in promoting premature sexual debut, instilling fear in young 
people, teaching young women submission or only to please. There also seems to have 
been a tendency to focus exclusively on the harmful aspects of these traditional practices, 
ignoring that they may also contain some positive elements. Making initiation practices a 
taboo poses the danger that pupils will be less inclined to disclose and address the matter 
with teachers at all. For example, it emerged from the pupil FGDs that some young girls 
were especially eager to engage in female initiation (Chinamwali) despite NGO’s ongoing 
work to change perceptions on the need for initiation in the adult environment within Yes 
I Do programme interventions. Eventually these more moralistic explanations of initiation 
practices by teachers may make pupils and parents less inclined to seek their advice or 
help in such matters. 
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Effect of GTA training on the implementation of CSE

The key focus of the capacity strengthening in GTA was not just for teachers to investigate, 
question and to transform harmful gender norms and the unequal distribution of power. The 
critical focus of the intervention was how a GTA would eventually advance the teachers’ 
CSE teaching and thereby eventually influence better SRHR outcomes for boys and girls. 

When they were asked about whether they had ever been trained in CSE according to the 
new government curriculum, 80% of teachers at baseline said they had been trained in 
CSE. However, during the first workshop it was found that of these 80%, only a few (three 
teachers) had received the full, recommended training. For this reason, additional CSE 
training was initiated and provided between GTA workshops 1 and 2 by the YID partner 
organisation in Zambia, Afya Mzuri. At endline, all teachers said they had been trained in 
the new CSE curriculum, which is explained by this additional intervention.

Teachers, when they were interviewed about two months and five months after finishing 
GTA Module 2 training, felt that the training had added value to their implementation of 
CSE in the classroom. Most of them felt that GTA training made them more effective in 
delivering CSE. This was partly because they thought the training enabled them to be more 
open-minded about different topics covered in CSE. 

“GTA training has helped me to deliver CSE better. It was not easy to mention 
some of the things and to speak freely to the learners, but now I teach freely, 
pupils may even laugh and say teacher is insulting, but I am now able to speak 
freely.” INTERVIEW, FEMALE TEACHER

In addition to opening up about topics, including those related to sexuality, most teachers 
felt that the skills gained through GTA training enabled them to teach more effectively. They 
felt that GTA training enriched their methodologies in teaching CSE. Because of the many 
practical exercises used during the GTA training, they were able to engage their leaners 
effectively.

“GTA has helped improve the implementation of CSE because it has helped me as 
a teacher to teach the children in such a way that they are able to look at issues in 
a positive manner. For example, we teach them the right information about sex. 
This helps the learners to do away with misconceptions that may affect their lives 
negatively. Previously, female children would never look up as they answer, and 
sometimes not even answer at all. So GTA has helped me to teach pupils to be 
more assertive and for them to take good care of themselves and handle sexual 
issues in a positive way.” INTERVIEW, MALE TEACHER

“For me, GTA and CSE they work like a hand in a glove. CSE works more with 
content and GTA with methodology and why things happen that way. GTA helps 
and broadens a teacher in a professional way to handle CSE. It helps teachers to 
find it easier to teach CSE … it has helped me to sharpen my approach and it has 
given me more skills to approach pupils.” INTERVIEW, MALE TEACHER
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Increased frequency of CSE teaching
The regularity with which teachers were able to teach CSE was another added value of GTA 
to CSE. The GTA capacity building increased the enthusiasm with which teachers taught 
CSE. The training equipped them to readily identify opportunities to integrate CSE into their 
courses. 

“GTA made it easier and cemented the teaching of CSE. GTA has made CSE 
appear more important and now we teach it regularly. Teachers are now able to 
easily see the value of the CSE, especially with the added GTA component which 
also deals with things that people experience daily.” INTERVIEW, MALE TEACHER

Data from the quantitative research back up these statements, showing that CSE teaching 
became more regular. The number of teachers who reported that they were currently 
teaching CSE increased from 75% at baseline to 100% at endline. In addition, only 5% of the 
surveyed teachers at baseline indicated that they had taught CSE within the previous week 
as compared to 47% at endline, thus indicating a significant increase in the self-reported 
frequency of teaching CSE (see Figure 2).

The data on the frequency of CSE teaching is supported by data from the pupil survey: a 
high proportion (88%) of the learners surveyed reported that their schools were currently 
integrating CSE content into lessons, while other research has shown that doing so was a 
major difficulty for teachers elsewhere in eastern Zambia.26 When asked about when CSE 
was last taught, 49% of the learners indicated that this was within the previous week; this 
was consistent with the 47% reported by the teachers as indicated above. Additionally, 
73% of the leaners reported that they had identified positive changes in the way CSE was 
currently being taught (18% said no positive changes were identified and 9% stated they 
could not tell). (See Figure 3.) 

26. Zulu et al. (2019)
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Barriers to CSE implementation in schools
Visits to the schools, interviews with teachers and teacher diaries also revealed persistent 
barriers to the teaching of CSE in the target schools. While teachers reported being able 
to make links with CSE topics regularly in their classes, they also complained of a lack 
of preparation time and time available in the curriculum to address CSE. Other courses, 
being subject to examination, often gained priority. However, all teachers selected for GTA 
training were also active in coordinating extra-curricular YID clubs, providing them with 
another platform to implement the learnt principles of GTA. As matrons or patrons of the 
YID clubs they met with young people once a week to teach them about AYSRHR-related 
matters and to develop and act out plays aimed at teaching lessons in gender and power 
which pupils performed in school assemblies.

Qualitative data shows that the GTA-trained teachers utilised any available platform 
(including whole school assembly, linking GTA to other subjects, talking to school staff 
and church members, or engaging the YID clubs) to implement what they learnt during GTA 
training, as they felt inspired and felt it linked well to everyday life situations. 

The challenges of applying a gender transformative approach to CSE
The challenges of applying a GTA in CSE lessons relate to the challenges of implementing 
CSE. Most GTA-trained teachers complained about the time needed to integrate GTA. 
Integrating CSE is already in addition to the curriculum workload; integrating a GTA 
perspective puts even more pressure on teachers’ time. This shows that some teachers 
saw the two (CSE and GTA) as separate and found it hard to find time to prepare well and to 
find time for implementation. Having limited materials to use for GTA integration into CSE 
was another challenge. Some teachers said the only materials they had were those they 
came back with from the training, which did not include teaching aids for pupils, making 
it difficult to share gender transformative content with pupils. Teachers expressed a need 
for such materials, despite the fact that the starting point of the GTA training was not to 
replace or offer new CSE materials, but rather to equip teachers to fully understand implicit 
messages in the existing CSE materials and their own teaching and how these could be 
made more gender transformative and inclusive.

The second challenge is the often-mentioned absence of CSE materials in general. 
It had actually become part of the GTA intervention to duplicate copies of the national 
CSE curriculum (after seeking the permission of the Ministry of General Education), the 
teachers’ manual and the learners’ manual for each school. Local YID partners duplicated 
and dispersed these new copies, but these were not available during the first round of 
interviews yet.

The third challenge of implementing a GTA to CSE is the varying capacity and opportunity 
for GTA-trained teachers to make an impact at school level. While some of them have 
been given sufficient space at school to disseminate what they have learnt, and thought 
that their information was eagerly absorbed by their fellow teachers, others were facing 
structural barriers:

“Other teachers have no knowledge about gender issues and sometimes when 
I share with other teachers, they resist. I remember sharing CSE issues on 
condoms: the deputy head came out strongly and said teaching children issues 
of condoms is like encouraging them. So, some teachers feel we should not talk 
about that because we will be encouraging.” INTERVIEW, FEMALE TEACHER
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Such experiences show that more effort is needed for a full implementation of CSE guided 
by GTA in schools and this could be partly obtained by training more teachers including 
headteachers in order to facilitate a more enabling environment for CSE. This is confirmed 
by the quote below:

“I feel many teachers are still holding onto traditional beliefs that perpetuate 
gender-based violence. More training of such nature [is needed] to allow them 
to undo their tradition rooted beliefs. There is need to carry out sensitisation 
meetings.” DIARY, MALE TEACHER

Flip charts on gender norms identified by teachers during the GTA workshop
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The reach of CSE and GTA: influence on learners

In the absence of a baseline survey with pupils, it is hard to report on changes among 
the intended final beneficiaries of the GTA/CSE capacity building intervention, namely the 
pupils in school. Therefore, the data obtained mostly serve as a way to obtain an impression 
of pupils’ gender attitudes and concerns towards CSE and GTA-related topics, five months 
since teachers engaged in their last GTA training (these five months included one month 
of term 2 holiday). The data can, on the one hand, give an impression of the extent to 
which GTA/CSE content had permeated their perceptions, and give more insight into how 
it was actually taught. On the other hand, the data obtained is able to highlight where there 
is still room for improvement in the field of gender and sexuality teaching, which could 
consequently inform CSE teachers, YID club matrons and patrons and the NGOs engaged 
in GTA, by disseminating these findings among the various stakeholders. 

Sociodemographic factors 
In the learner survey, there was an almost equal distribution of learners by gender (190 
male and 189 female). The average age for the surveyed leaners was about 18 years for 
males and about 17 years for females. Additionally, the majority of learners (61%) were 
between 16 and 20 years old, the youngest learner was 11 and the eldest 26. The majority 
of both male (34%) and female (42%) learners were in Grade 7, followed by Grade 12 (24% 
males and 16% females). 

Findings
The learners’ attitudes toward gender norms are an interesting starting point to see where 
there is still room for improvement. 92% of the learners agreed that girls should have the 
chance to go to school just like boys. The proportion of learners who agreed that girls can 
do as well as boys in all subjects in school was 77%. 

Around half (51.2%) of the learners indicated that initiation is essential to prepare a boy/girl 
for marriage, while at the same time, 65% of them agreed that some aspects of initiation 
ceremonies are harmful to the development of boys and girls. 

“Nevertheless, Chinamwali is bad because sometimes the girls are too young to 
handle information about what they are being taught and they want to practise, 
and they end up getting pregnant. These children [undergoing Chinamwali] 
sometimes miss lessons at school because it takes too long since they are being 
secluded for some time. The performance drops at school since they are not free 
to ask [questions to] adults according to what they are taught during Chinamwali. 
It also causes early marriages and teenage pregnancies because they think after 
they are taught now the girl can manage to have her own home and get married.” 
FGD WITH BOYS, PETAUKE

About a quarter (26%) of the learners agreed that when there are boys and girls, boys must 
always make decisions for the group and 32% of them agreed that when a boy and a girl 
are in a relationship, a boy must always make decisions for the girl. The latter is confirmed 
in their own words in a focus group discussion with male youths: 

INTERVIEWER: “Let’s say you are in a group of boys and girls then a decision needs 
to be made, who is responsible?” 
RESPONSE: “It’s boys, because a woman is not supposed to control a man.”
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INTERVIEWER: “Other opinions?”
RESPONSE: “Even the thinking ability of a man and a woman is different. A man can 
think fast but women, they are too slow to think.”

 FGD 22-10-2019, MALE YOUTHS

While the discussion above is illustrative of what young people think and their own 
vocabulary to explain gendered differences, views varied widely between FGD participants; 
other discussions showed much more favourable attitudes from boys towards girls’ 
participation.

Also, about 29% of the learners thought that girls must always be submissive. 37% of male 
pupils agreed with this statement, while 22% of girls did, confirming the general tendency 
visible in most of the data that girls hold more gender equitable attitudes. 

Pupils’ evaluation of school as a safe environment
The data further show that 66% of pupils indicated that their school environments were 
safe and free from sexual harassment. Surprisingly, perhaps, disaggregating the answers 
to these questions according to gender (boys and girls) hardly shows a difference. But 
disaggregating the responses according to age group does make a difference: among 
pupils who were aged between 11 and 14, 84% agreed they felt safe and free from sexual 
harassment. Among those aged between 15 and 19, 65% agreed to this statement 
and among those aged 20 to 26, only 53% agreed. These data point towards increased 
awareness and experiences of sexual harassment in school as one grows up. The data 
show that there is need for significant improvement in making school a safe space, free 
from sexual harassment. 

Additionally, about 76% of the learners reported that they were confident that their school 
authority could protect them if they faced sexual intimidation or harassment. While this 
number is high, there is still room for improvement.
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FIGURE 4: GTA CAPACITY BUILDING INFLUENCE ON TEACHERS
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Discussion and conclusion

Discussion

From the various types of data collected, the research confirms that teachers’ gender 
attitudes and behaviour may be shifted to more positive ones over the course of a GTA 
capacity strengthening intervention and its aftermath. The findings also show that the 
intervention did increase teachers’ empathy for adolescents and the issues they deal with 
and could make teachers freer to discuss matters related to adolescent sexuality and 
gender norms with them. The intervention led to increases in the frequency with which CSE 
was taught and the comfort with which this was done. 

Personal transformation
From the perspective that the GTA capacity building trajectory starts with reflecting on 
one’s own norms around gender and sexuality and how these have been shaped throughout 
one’s life, we expected that, right after the workshop, it would be most important to examine 
shifting perspectives at the individual level and in the close surroundings of the individual. 
It would have been hard to expect changes at the professional level, had personal-level 
changes not occurred. 

Indeed it was found that the GTA-trained teachers benefited from increased knowledge and 
understanding on gender and power and from the introspective and reflexive methodologies 
used in the workshops. These enabled them to interrogate their own socialisation and 
attitudes and to place themselves in someone else’s shoes. The GTA intervention allowed 
teachers, through its reflexive methodology, to see their own gendered attitudes and 
practices that they previously regarded as normal, or unremarkable, with new and critical 
eyes. This is the first step in gender transformation, which, as the literature shows, is a 
process, and not necessarily a linear one. 

Awareness and activism
The findings have shown that GTA training was successful in ensuring teachers’ 
awareness of intimate partner violence (IPV) and gender-based violence (GBV) and the 
data provide evidence of changed attitudes towards these forms of violence. The findings 
are consistent with other studies which indicate that GTA is effective in enhancing peoples’ 
gender equitable attitudes and reducing GBV.27 The study has further demonstrated that 
GTA capacity building enabled both male and female teachers to rethink some of the 
stereotypes they adhered to, for example, influencing the gendered division of labour in 
the family. We also collected data that show an empowering effect of the GTA training 
on some female teachers. GTA training further enabled these teachers to be more open 
to discuss gender, power and sexual matters as well as intimate aspects of relationships 
with their children. In general, we see some activist tendencies, where teachers sought 
to actively engage other community members with their newly obtained knowledge and 
insights on gender equity through the GTA and CSE capacity building, for example in their 
own neighbourhoods, families and churches.

27. WHO (2007), Dworkin et al. (2015) and Rutgers (2016)
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In-school benefits
At professional level, the findings have shown that GTA capacity building had several 
effects. Several male teachers reported valuing female teachers more than before; teachers 
became more attentive to inequalities perpetuated in their school system; teachers 
reported being more empathetic and approachable to young people and aimed to be less 
hierarchical and more gender-equal in approaching pupils. Several references were made 
to having gained more appropriate language to address young people’s concerns including 
those related to sexuality, and feeling freer to do so. GTA training further increased the 
enthusiasm, comfort and frequency with which teachers taught CSE, which is an important 
achievement knowing that these are major challenges for teachers responsible for CSE 
teaching, as recent research in a nearby region has shown.28 

Hard to shift views 
Sometimes it was hard to understand how teachers translated what they had learnt 
through GTA into practice. While some reported they now promoted condom use more 
easily, others seemed to disagree that school is the place for such practices. They may 
have stuck to messages of abstinence, partly because the larger school environment or 
parents were against their freer attitude to promoting contraceptive use, while they may 
also have been constrained by their own cultural and religious attitudes and beliefs.

Danger in over-simplification and moralising
Moralistic language was often encountered where teachers and pupils spoke about 
“good” and “bad” sexual or cultural practices. Some teachers clearly promoted abstinence, 
especially for younger girls. There also seemed limited room for any appreciative 
understanding of some aspects of traditional initiation practices; all the emphasis was on 
the harmfulness of early sexual debut encouraged by these practices. The researchers feel 
a more nuanced perspective could have helped in addressing the matter more successfully 
and be more balanced, in order not to close off the opportunity for discussion about it, both 
with pupils eager to be initiated and the traditional teachers of initiation. 

The challenges of applying gender transformative approaches
Application of GTA training for teachers teaching CSE is not without challenges. The 
findings clearly show that GTA integration is constrained by limited time as the teachers 
are already under pressure to cover the curriculum and prepare learners for examinations. 
Priority is therefore given to covering those syllabuses which are examinable. Other studies 
have demonstrated that making CSE examinable helps to encourage both teachers and 
learners to dedicate more time to CSE.29 

The reach of GTA and its influence on learners
The pupil data in particular points out several topics where there is still much room for 
improvement, like feeling safe at school from sexual harassment; the data shows that 66% 
of interviewed pupils indicated that their school environments were safe and free from 
sexual harassment. While GTA capacity building can be an entry point for the prevention of 
SGBV in schools, teachers need to be supported by their wider environment to address this 
delicate topic successfully. 

28. Zulu et al. (2019)

29. Keogh et al. (2018) and UNESCO (2018)
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Conclusion

Teachers, and particularly those responsible for teaching CSE, are a key population to work 
with to enhance gender equitable knowledge, attitudes and behaviour in order to advance 
adolescent and youth SRHR. A gender transformative approach can help to lay bare and 
question the harmful gender norms and gender biases that teachers may promote and 
uphold in the school environment, often without being aware of it. These norms often stem 
from their upbringing and socialisation in the communities they form a part of. They may 
negatively impact boys, girls and colleagues, and are particularly harmful when influencing 
CSE teaching. The research has shown that steps to build GTA capacity among CSE 
teachers can be very effective in shifting gender attitudes and enhancing critical reflections 
on social, gender and sexual norms related to adolescent SRHR among teachers. The 
findings that show that shifts in knowledge, attitudes and behaviour were taking place at 
the personal level of teachers’ lives as well as in the work sphere suggest to us that the 
impact of the intervention may be sustainable. The findings also show that the effect of the 
intervention reaches beyond the primary target group (trained teachers), and spread out in 
the school environment and wider community.

Some challenges remained, however. The teachers still needed more support for their 
work in their own school environment (from teachers and principals) and from headmen 
and chiefs as well as parents or guardians. Only some of the challenges teachers face in 
the implementation of CSE and the adoption of gender transformative approaches can be 
addressed in CSE and GTA training organised for teachers: some must be addressed by 
school staff and hierarchies, and others can only be resolved by engaging the Zambian 
government, as becomes clear in the recommendations section that closes this report.
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Recommendations

For the GTA trainers to improve GTA capacity strengthening for teachers 
engaged in teaching CSE:

1. Pay even more attention in the GTA training to ways of making schools safe and free 
from sexual harassment and prioritise action planning in this domain

 Data from the pupils’ survey show that 66% of pupils indicated that their school 
environment was safe and free from sexual harassment, so there is clearly room 
for improvement. This could be channelled through CSE teachers in combination 
with headteachers during a follow-up training planned for 2020 and underscored by 
disseminating this research finding in schools. 

2. More efforts could be invested to make the training free from jargon as much as 
possible by using simple yet appropriate terminology to enable teachers to transfer 
gender- and power-related knowledge to pupils

 From the diary entries and interviews it is obvious that teachers lean heavily on some 
of the jargon used in the training and GTA manuals. They frequently talk about people 
“being in or out of the gender box”, for example. While these concepts now seem to 
make sense to them, they may be unhelpful in transferring of some of their messages to 
colleagues and pupils, neighbours and community members. Furthermore, adaptation 
of focus and jargon to the local context is essential; in the case of this intervention this 
was thoroughly prepared by the trainers from Rutgers and Plan Zambia. 

3. Promote diary writing for GTA trainees as a means of stimulating continuous reflection 
between and following GTA training to enable reflection and engender sustainable 
gender norm shifting

 The results of GTAs depend very much on the extent to which one engages with what 
one has learnt, bringing it back into one’s daily life setting. Diary writing encourages 
reflection and may be used for continuous guidance and exchange in peer-support 
networks for GTA-trained teachers.

For programme implementers involved in Yes I Do Zambia

1. Develop, together with teachers, pupils and the community, a fuller understanding of 
initiation practices, their meaning and underlying beliefs, their important functions as 
well as their harmful aspects, without stigmatising initiation practices per se

 A richer, non-judgmental and non-moralistic (“good” or “bad”) attitude vis a vis these 
practices could help open discussion on which elements are worthwhile and should be 
preserved, versus those that are harmful for adolescents and may need transformation 
(instead of “abolition”).
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2. Advocate for the teaching of CSE as a standalone examinable subject with the Ministry 
of General Education, which will help ensure that sufficient resources (teacher time, 
materials) will be allocated to its teachings 

 Teachers have limited time to integrate GTA in CSE and CSE into lessons due to 
workloads. Making CSE examinable, either as a standalone subject or as part of other 
subjects, can help in encouraging teachers and learners to dedicate more time and 
attention to CSE, and in integrating GTA.

3. Advocate for the implementation of a GTA capacity strengthening for all teachers 
in all schools, including headteachers and deputy headteachers, in order to make 
the school an enabling environment for CSE teaching and gender transformative 
principles 

 Teachers who may have been greatly influenced by the training sometimes return to a 
school environment that is unfavourable to their “new attitudes and ideas”. Teachers 
believe that their fellow teachers and headteachers stick to harmful norms and should 
also be engaged in GTA training to ensure that their professional transformation and 
the transformation of the school environment is properly supported and sustained. 
Using the Rutgers GTA module on GTA and institutions in schools could be a way 
forward.

4. Advocate with the Ministry of General Education for the integration of GTA into the 
pre-service curriculum for teachers so that it is sustained at a reasonable costs like 
CSE

 This will ensure that deployed teachers go to their workplaces already trained. This will 
reduce the cost of implementing both CSE and GTA. 

5. Engage caregivers and the community surrounding the school so that they become 
supporters (and advocates of) CSE and related GTA messages, for example by applying 
the Whole School Approach30 and actively engaging parent teacher associations 
(PTAs)

 Parents and the community surrounding the school may raise objections to CSE 
and related GTA messages and they need to be more engaged in understanding the 
importance of teaching young people on these topics. 

For the Ministry of General Education

1. Provide/fund sufficient materials for CSE at all schools and for all classes to enable 
CSE teaching according to national standards

 Hardly any of the schools possessed sufficient copies of the new curriculum, and 
especially copies of learner handbooks were scarce or unavailable in schools during the 
study. Adequate distribution is absolutely important to improve regular teaching and 
fidelity of CSE content. 

2. Change CSE into a standalone, examinable subject as this can lead to adequate 
teaching of CSE in school

 Teachers experience pressure to complete syllabuses on time and hence neglecting 
non-examinable subjects like CSE that have to be integrated into other subjects. In 
some schools, senior teachers and deputy headteachers who are charged with the 
responsibility to supervise and monitor the teaching of CSE do not check whether 
teachers are integrating the subject into their teaching. Making CSE a standalone and 
examinable subject will enable teachers to give it equal attention.

30. For more information on what the Whole School Approach entails, see: https://www.rutgers.international/what-we-do/comprehensive-sexuality-
education/whole-school-approach-sexuality-education-step-step

https://www.rutgers.international/what-we-do/comprehensive-sexuality-education/whole-school-approach-sexuality-education-step-step
https://www.rutgers.international/what-we-do/comprehensive-sexuality-education/whole-school-approach-sexuality-education-step-step
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3. Ensure in-service teachers are adequately trained in the new CSE curriculum
 The study found that familiarity with the new curriculum amongst in-service teachers 

was almost nonexistent; only three out of 20 teachers received the recommended five-
day training based on the new curriculum.

4. Fully integrate GTA into the pre-service curriculum for teachers so that it is sustained 
at a reasonable cost like CSE 

 The available evidence from this study and previous ones show the importance of 
introducing a gender transformative approach to CSE. GTA is a proven method to 
improve CSE teaching and addresses the root causes of gender inequity as well as GBV 
in schools. 

For future research

1. More In-depth ethnographic research is needed to understand in a more detailed way 
what gender transformation entails for teachers and how sustainable it is, in settings 
surrounded by harmful norms related to young people’s gender and sexuality 

 A more in-depth understanding of daily gendered practices and negotiations by 
teachers in their homes and school environments is needed to fully understand the 
shifts, transformations, tensions, and persistent social norms that hinder gender 
transformation. This will be able to generate a better insight to the process of 
transformation as non-linear and different for everyone and the way this influences 
pupil norms and values. 
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